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Пояснительная записка

Настоящее пособие SYSTEM OF EDUCATION.  TEACHING PROFESSION. ART AND SCIENCE OF TEACHING включает тексты о системах дошкольного, начального, среднего и высшего образования в Великобритании, России, США, о подготовке учителей в Великобритании, об искусстве и науке обучения детей в школе и детских садах, о профессии учителя. Пособие предназначено для студентов педагогических отделений и факультетов, для учащихся педагогических классов средних специализированных школ, а также для преподавателей английского языка в качестве дополнительного учебного материала. Кроме того, материал пособия может быть использован для докладов и обсуждений проблем образования, подготовки педагогических кадров на занятиях по английскому языку в педагогическом колледже и институте, на занятиях по теме «Страноведение» в школе (специальной), лицее, гимназии.
Пособие состоит из 7 разделов: Education (Образование), British System of Education (Система образования в Британии), Some Aspects of Higher and Further Education in Great Britain (Некоторые аспекты высшего и дальнейшего образования в Великобритании ), The twentieth – Century Development (Развитие образования в 20-м веке), Distance Education: OU (Заочное -дистанционное образование: открытые университеты), Teacher Education Policies (Политика подготовки учителей), The Art and Science of Teaching (Искусство и наука обучения). Среди упражнений вы найдете вопросы к тексту, упражнения – тесты, переводы с русского на английский,  и с английского на русский. Пособие содержит тексты, статьи и различные творческие задания, а также словарь к текстам.
Пособие ставит своей целью совершенствование навыков чтения, развития навыков разговорного английского языка, развитие коммуникативных умений и развитие профессиональной и социокультурной компетенции будущих учителей
I.   EDUCATION 
SCHOOLING IN THE UNITED KINGDOM
The quality of a country's future life, commercially, industrially and intellectually, depends on the quality of its education system. From the end of the World War II the state in the United Kingdom provides a full range of free educational facilities. Those parents who prefer to send their children to private institutions, and could afford it, are free to do so.

The organization of state schooling is not as centralized as in most European countries. Firstly, there is no prescribed curriculum. Secondly, the types of school available and the age ranges for which they cater vary in different parts of the country, In each area Local Education Authority is responsible for education, At any publicly-maintained school no tuition fees are payable. State schooling in the United Kingdom is financed partly by the Government and partly by local rates.
Schooling is voluntary under the age of five, but there is some free nursery school education before that age. Primary education takes place in infant schools for pupils aged from five to seven years old and junior schools (from eight to eleven years). Some areas have a different system m which middle schools replace junior schools and take pupils aged from nine to twelve years. Secondary education has been available in  Britain since 1944. It is compulsory up to the age of sixteen, and pupils can stay at school voluntarily for up to three years longer.

Until 1964 children took an «eleven plus» exam  at the age of eleven. At this exam they were selected, or «streamed» according to their current level of academic attainment, for education in different types of secondary schools. Grammar schools provided a mainly academic course for the top 20 percent; modern schools provided a general education with a practical bias. There were also a few technical schools-academic equals of grammar schools but specializing in technical studies.

In 1965 non-selective comprehensive schools were introduced. Most local education authorities have now completely changed over to comprehensive schooling.

At the age of sixteen pupils take school-leaving examinations in several subjects at the Ordinary level. The exam used to be conducted by eight independent examining boards, most of them connected with a university. This examination could also be taken by candidates at a further education establishment. This exam was called the General Certificate of Education. Pupils of comprehensive school had taken the examination called the Certificate of Secondary Education either with or instead of the General Certificate of Education, Ordinary level.

A General Certificate of Education of Advanced («A») level was taken two years after the Ordinary level exam. It was the standard for entrance to University and to many forms of professional training. In 1988 both examinations were replaced by the more or less uniform General Certificate of Secondary Education.

The private sector is running parallel to the state system of education. Тhere are about 2500 fee-charging independent schools in Great Britain. Most private schools are single-sex until the age of 16. More and more parents seem prepared to take on the formidable extra cost for education. The reason is the belief that social advantages are gained from attending a certain school. The most expensive day or boarding schools in Britain are exclusive public schools like Eton College for boys or St. James' school for girls.
Answer the questions:
1. What is State schooling in the United Kingdom characterized by?
2. What are the stages of schooling in the United Kingdom?
3. According to what principles were children streamed until 1965?
4. What kind of school-leaving exams do children take at schools of different types?
5. Why do many parents send their children to fee-paying schools?
Translate into English:

1. С конца второй мировой войны за обучение в государственных школах не нужно платить.

2. Родители в Великобритании могут выбрать школу из ряда бесплатных учебных заведений либо послать своего ребенка в частную школу.
3. Государственное школьное обучение в Великобритании не так цен​трализовано, как в других европейских странах.
4. Школьное обучение в Великобритании подразделяется на необязательное (факультативное) - до 5 лети с 16 до 19лет и обязательное – с 5 до 16 лет.
5. Начальное образование осуществляется в подготовительной школе (с 5 до 7 лет) и начальной школе (с 8 до 11 лет); среднее образование обязательно до 16 лет и факультативно с 16 до 19 лет.
6. До 1965 года детей в возрасте 11 лет разделяли в соответствии с успеваемостью.
7. В зависимости от результатов экзамена «11+» детям предоставля​лось академическое образование, техническое образование или об​щее образование с практическим уклоном.
8. «Всеобщие» школы предоставляют неселективное образование.
9. Выпускные экзамены сдаются по нескольким предметам в уров​нях «О» (обычный) или «А» (продвинутый).
10.  Многие родители, которые могут это себе позволить, посылают
детей в платные школы.
HIGHER EDUCATION IN GREAT BRITAIN
Pupils going on to higher education or professional training usually take «A» level examinations in two or three subjects. Universities accept students mainly on the basis of their «A» level results, although they may interview them as well. In 1971 the Open University was started, where these formal qualifications are not necessary. Nearly a quarter of all adult part-time students follow its degree courses on radio and television.
There are forty-seven universities in Britain and thirty former polytechnics (now also universities), plus 350 colleges and institutes of higher education (some of which train teachers).

Undergraduate courses normally take three years of full-time study, although a number of subjects take longer, including medicine, architecture and foreign languages (where courses include a year abroad). They lead in most cases to a Bachelor's degree in Arts or Science. There are various postgraduate degrees, including Master and Doctor of Philosophy. The last two are awarded for research in arts or sciences.
Degrees are awarded either by the institution itself, or by the Council for National Academic Awards, particularly in vocational areas. Students of law, architecture and some other professions can take qualifications awarded by their own professional bodies instead of degrees.
At present, students who have been accepted by universities or other institutions of higher education receive a grant from their local authority, which covers the cost of the course, and may cover living expenses. Parents with higher incomes are expected to make a contribution. Until 1990 the grant did not have to be paid back, but now a system of loans has been introduced.
The most famous universities are Oxford and Cambridge, called «Oxbridge». They are famous for their academic excellence.
Translate into English:
1. В университеты принимают студентов в соответствии с результата​ми сдачи ими экзаменов продвинутого уровня.
2. В открытом университете не нужны формальные результаты; курс обучения предполагает получение степени.
3. В открытом университете учатся взрослые студенты-вечерники и заочники.
4. Вузы Великобритании подразделяются на следующие типы: уни​верситеты (в том числе бывшие политехнические институты), кол​леджи и институты.
5. Обучение на дневном отделении обычно длится три года и более.
6. Обучение студентов обычно приводит к получению степени бака​лавра гуманитарных или естественных наук.
7. Степень магистра присуждается за исследования в области гума​нитарных или естественных наук.
8. Экзамены на присуждение степеней сдаются в вузе, Националь​ном совете по присуждению ученых степеней или в профессиональ​ных органах.
9. Студенты получают стипендии от местных органов власти, кото​рые обязательно покрывают стоимость обучения и иногда - сто​имость проживания.
10.
Была введена система займов, и сейчас студенты должны возвра​тить стипендию.
SCHOOLING IN THE UNITED STATES
Americans have shown a great concern for education since early colonial times. Today, there are some 43 million pupils and students in public schools at the elementary and secondary levels, and another 6 million in private schools throughout the country.
The USA does not have a national system of education. The function of the Federal Department of Education is merely to gather information, to advise and help finance some educational programs. All educational matters are left to individual states. 50 states are free to determine its own system for its own public school. In 1986 50 percent of the funds for elementary and secondary education came from state sources, 43 from local funds, and only 6 % from the federal government.
There are two major types of schools in the USA - public and private, or fee-paying. Four out of five private schools are run by churches, synagogues and other religious groups.
Most schools start at nursery level at the age of 3. Elementary education starts at the age of 6 and continues till 10-11 years. Secondary education is provided from the age of 11-12 years. Intermediate school includes graded 6 through 9 for ages 11 (12) up to 14 (15) years. Schools of this stage are called intermediate schools or junior high schools.
A senior high school may include grades 9 through 12 or 10 through 12. Senior high schools in the United States can be classified in 3 major categories according to program. A senior high school may be comprehensive, general, or vocational. A comprehensive school is open to all youths of a community area and offers a broad program of academic, prevocational and vocational education.
A general school is also open, but it offers a more limited program. Extensive program of prevocational or vocational courses and advanced courses in academic studies are usually excluded.
A vocational school is for students of the community who are interested in its specialized area of training and a program of general education.
A specialized school is for pupils with special capabilities who are qualified to concentrate in a particular area of study. It is for the academically, musically, artistically gifted.
The American secondary school provides the course program of school subjects and a program of extracurricular activities, including organized sports. Most schools publish their own students’ newspapers, have orchestras, bands, choir, theatre and drama groups, etc.

What makes American education at the secondary level so different from most other countries is that all such programs, whether academic, technical, or practical, are generally taught under one roof.

High school students who wish to attend a college or university go through one of the two standard tests - SAT and ACT. They are given by non-profit, non-governmental organizations.
Answer the questions:
1. What proves that Americans show a great concern for education?
2. Why can you say that there's no national system of education in the USA?
3. What are the two main kinds of schools in the USA?
4. What are the stages (стадии) of schooling in the USA?
5. What types of high school are there in the USA?
6. What is characteristic of American secondary education?
7. How are students wishing to attend a university tested?
Translate into English:
1.   Американцы всегда придавали большое значение образованию.

2. Все вопросы образования в США, где нет национальной системы образования, решаются штатами.
3. Два основных типа школы в США - бесплатные, или государствен​ные, школы и платные, или частные.
4. Большинство частных школ управляются религиозными община​ми (группами).
5. Основные этапы образования в США - это начальная и средняя школа; средняя школа включает первый этап (средние классы) и вто​рой этап (старшие классы).
6. Средняя школа может быть общеобразовательной, общей, про​фессиональной или специальной.
7. Различные типы средней школы предлагают различные программы академической, практической и профессиональной направленности.
8. Тесты для учащихся, которые хотят поступить в колледж или университет, проводятся некоммерческими, неправительственными органами.
AMERICAN UNIVERSITIES AND COLLEGES
Higher education in the United States includes educational programmers which usually require for admission 12 years of elementary and secondary schooling. It is carried on under a number of forms.
The most common type of higher education is the college. It requires for admission graduation from a standard secondary school; its four-year curriculum leads to the bachelor's degree in arts and sciences.
The American college is known by various titles such as the college of liberal arts, the college of arts and sciences, the college of literature, science and arts. The college may be the central unit around which the university is organized, or it may be a separate corporate entity, independent from the University.
The university in the United States is an educational institution comprising a college of liberal arts and sciences, a professional school leading to a professional degree and a graduate college (school). A graduate college provides programmers for study and research beyond the levels of the bachelor's and first professional degree.
The word «university», however, is also used in a broader sense, terms «college» and «university». Some institutions that are in fact colleges of liberal arts have been incorporated in the universities. Some institutions incorporated in colleges are in fact universities with graduate and professional schools.
In addition to colleges and universities there is a large number of professional schools, separate from universities. They provide preparation in one or more professional fields, such as law, music or theology. Junior colleges or professional schools do not offer the full four-year curriculum leading to a degree.
An institute of technology is a degree-granting institution that specializes in science and technology; some of them have graduate study. An institution offering programs of technological study only at the junior college level is known as a technical institution.
The colleges in the United States differ greatly in size - they may include from 100 to 5 000 students and more. Most of the larger institutions fall into the category of universities, the largest being University of California, State University of New York, New York University, Columbia University and others.
Answer the questions:
1. What do higher education institutions in the USA require for admission?
2. What degree does a college lead to?
3. What sense is the word «college» used in?
4. What kind of educational institution is the University?
5. What sense is the word «university» used in?
6. What kind of preparation do professional schools provide?
7. What is an institute of technology?
8. What is the size of colleges and universities in America?
Translate into English:
1.    Для поступления в университет или колледж в Америке необходи​мо oкончить среднюю школу.
2. В США существует несколько типов вузов: колледж, университет, профессиональный колледж и др.
3. Университет обычно состоит из колледжа гуманитарных и есте​ственных наук, профессионального отделения и аспирантуры.
4. После 4 лет в университете студент получает степень бакалавра гуманитарных или естественных наук.
5. Аспирантура предлагает программы выше уровня степени бака​лавра и первой профессиональной степени.
6. Университет может иметь колледж в своем составе; колледж может входить в университет или быть самостоятельной единицей.
7. Профессиональный колледж - это учебное заведение, существую​щее отдельно от университета.
8. Колледжи и университеты предлагают программы, после прохождения, которых присваивается степень бакалавра.
9.    Технические институты также присваивают степени и часто пред​лагают курс аспирантуры

EDUCATION IN THE RUSSIAN FEDERATION
Russians have always shown a great concern for education. The right to education is stated in the Constitution of the Russian Federation. It is ensured by compulsory secondary schools, vocational schools, and higher education establishments. It is also ensured by the development of extramural and evening courses and the system of state scholarships and grants.
Education in Russia is compulsory up to the 9th form inclusive. The stages of compulsory schooling in Russia are: primary education for ages 6-7 to 9-10 inclusive; secondary education including intermediate school for ages 10-11 to 12-13 inclusive, and senior school for ages 13-14 to 14-15 inclusive. If a pupil of a secondary school wishes to go on in higher education, he or she must stay at school for two more years. Primary and secondary school together comprise 11 years of study. Every school has a «core curriculum» of academic subjects, such as Russian, Literature, Mathematics, History, a foreign language and others. Lyceums and gymnasiums offer programs giving a profound knowledge in some field of study.
After finishing the 9th form one can go on to a vocational school which offers programmers of academic subjects and a programmer of training in a technical field, or a profession.

After finishing the 11-th form of a secondary school, a lyceum or a gymnasium one can go on in higher education. All applicants must take competitive examinations. Higher education institutions, that is, institutes or universities, offer a 5-year programmer of academic subjects for undergraduates in a variety of fields, as well as a graduate course. If one finishes a graduate course and writes a thesis, he or she receives a candidate's degree or a doctoral degree.
Higher educational establishments are headed by Rectors.  Protectors are in charge of academic and scientific work. An institute or a university has a number of faculties, each specializing in a field of study. Faculties have specialized councils which confer candidate and doctoral degrees.
The system of secondary and higher education in Russia is going through a transitional period. The main objectives of the reform are: to decentralize the higher education system, to develop a new financial mechanism, to give more academic freedoms to faculties and students. All secondary schools, institutes and universities until recently have been funded by the state. Now there is quite a number of private fee-paying primary and secondary schools; some universities have fee-paying departments.

Answer the questions:
1. What is the right to education in Russia ensured by?
2. What are the stages of compulsory schooling in Russia?
3. What programmers of study do different types of school in Russia offer?
4. What is a vocational school?
5. What is necessary for entering a higher education establishment?
6. What degrees can one get at a higher education establishment?
7. What is the structure of an institute or a university?
8. How can you prove that education in Russia is going through a transitional period?
1. Translate into English:
2. Право на образование, записанное в конституции, доказывает, что в России придается большое значение образованию.
3. Существует два этапа обязательного школьного образования в Рос​сии: начальное образование и среднее образование.
4. Обязательное среднее образование в России состоит из двух  этапов: средние классы и старшие классы
5. Во всех школы есть основная программа; лицеи и гимназии предлагают академические программы и программы, дающие углублен​ные знания в одной из областей.
6. Поступающие в вуз должны закончить 11 классов средней школы и пройти через конкурсные вступительные экзамены.
7. После окончания курса аспирантуры и написания диссертации аспирант получает степень кандидата наук.
8. Во время переходного периода меняется финансовый механизм, образования: появляются частные школы и платные отделения в ин​ститутах.
II.   BRITISH SYSTEM OF EDUCATION
SCHOOL EDUCATION HISTORY OF BRITISH SCHOOLS
British system of education is supposed to provide equality of opportunity for all. But it sustains inequality at every stage. It mirrors the English social system, as it is class-divided and selective. The first division is between the rich and the poor, those who can pay and those who can not pay. The second - between those selected for an intellectual training and those not so selected.
British education is rather complicated, inconsistent and highly varied. It is so because it has grown out of many different originating causes trying to satisfy many requirements.
A brief reference to the past will help to understand it better. Though cathedral and monastic schools appeared as early as the 7th century, the real starting-point of the British system of education is not the establishment of schools but the rise of the Universities of Oxford and Cambridge. Oxford is mentioned as long ago as 1168 as a place to which students gathered to listen to a famous master. The first mention of Cambridge is when a number of Oxford students removed there in 1209. There follows the founding of a large number of the colleges at Oxford and-Cambridge. The next step was taken in 1382 when a first Grammar School was founded at Westminster to act as a feeder to College at Oxford. In 1440 King Henry VI founded Eton College at Windsor. The 16th and 17th centuries saw the foundation of numerous Grammar Schools in various parts of England.
But these schools were not the beginning of national education. They were intended to supply the Universities with good Latinists and the State and Church with learned people.
At the beginning of the 19th century the national interest in education took the form of voluntary effort. There were a number of enthusiasts who established Day Schools, Sunday Schools, Ragged Schools and Orphan Schools.
By the Education Act of 1870  a State system was established aiming to fill in the gaps by the voluntary system. In districts in which schools were needed School Boards were set up so as to provide schools at the local expense. They were known as board schools.
It may be said that after 1870 England had a national though not a uniform system of elementary education. Elementary education was now available for every child. Attendance was made compulsory in 1880.
The Education Act of 1902 is the corner stone of the State system of Education in England and Wales. It abolished the School Boards and set .the Local Education Authorities (known as LEAs). It encouraged the LEAs to supply or assist education other than Elementary (Secondary, Modern and Technical Schools). It rescued the Voluntary Schools from their financial troubles by requiring the LEAs to finance them partly. As a result elementary education became a single system, compulsory and free of charge. Then followed the Act of 1944 about compulsory and free education for children aged 5-15.
It provided three stages of education: primary (elementary), secondary and further. The Act of 1972 announced a ten-year education programmer setting the school-leaving age 16. Before 1936 it was 14, after 1936—15. Though the 1972 Act abolished the fee for education in state secondary schools the education authorities made use of other methods of class selection into the privileged types of secondary schools.
The state policy in education was based upon the theory that intelligence was innate at birth, fixed for life, unchangeable and limited to a minority. Hence every pupil should be educated according to his age, ability and aptitude.

The selection was made on the results of the «eleven plus» («11+») examination, taken on leaving primary school. About three-quarters of pupils went to «secondary moderns schools which prepared pupils for manual, skilled and clerical employment. The remaining quarter went to grammar schools the pupils of which were expected to go to university or some other form of higher education.
This system gave the chance of a better education to a very small number of children preventing many boys and girls from getting it. By the 1960s there was increasing criticism of this streaming of ability particularly by political left. It was recognized that many children who failed «11+» examination might well develop academically later but were denied this opportunity and this resulted in a great waste of human potential. The Labour government’s solution was to introduce a new type of school, comprehensive, which should admit children of all abilities (without, 11+ examinations) and which should be a combination of grammar and secondary modern schools under one roof. Between 1965 and 1980 almost all the old grammar and secondary modern schools were replaced by co-educational comprehensives.
The result of the reform was very mixed and caused new criticism and argument. The best comprehensives aimed at grammar school academic standards, while the worst sank to secondary modern ones. Many grammar schools refused to join the comprehensive experiment. Of the 174 old direct grant grammar schools, 119 decided to leave the state system rather than become comprehensive. Thus the comprehensive reform unintentionally reinforced 1 an educational elite which only the children of wealthier parents could join.
Also there was a move away from the traditional formal teaching and factual learning to what was called «progressive» education: greater pupil participation and discussion, with greater emphasis on comprehension and less on the acquisition of knowledge. Not everyone approved and there was a demand to return to old-fashioned methods. Surveys of the adult population in 1980's revealed that half the population could not do simple mathematics or read a railway timetable correctly, and that 16 per cent could not locate Britain on a map of the world.
Among ten-year-old pupils in seventeen countries, English children were second worst in science. The worst Japanese school was better in primary science than the best 60 per cent of English schools. Although A level science pupils in England are among the best internationally, they are a small group.      
To improve the situation there followed the Education Act (1986) and the Education Reform Act of 1988. The main reforms included the introduction of a National Curriculum, which sets out in detail the subjects that children have to study and which are compulsory up to the age of 16. It also introduced periodic formal assessment of progress and the level of achievement at the ages of seven, eleven, fourteen and sixteen. This reform is considered to be of great importance as it removed the local authority control and for the first time in British history introduced National Curriculum thus exercising government control over all kinds of schools and their standards of progress.

BRITISH SCHOOL TODAY
British education today is aimed to realize the potential of all for the good of the individual and society as a whole. The general policy for education which is now being implemented throughout the United Kingdom is much the same with some national variations in Scotland, Wales and Northern Ireland. All schools of Great Britain are known as state schools (state supported, stale maintained) and independent schools.
Independent schools are fee-paying schools ranging from public schools with centuries-old traditions to private experimental schools.
Schools supported by the state from public funds are of three kinds:
1) County schools — the largest group, provided and maintained by Local Educational
Authorities (LEAs) wholly out of public funds, no fees are charged to parents: they are
primary schools (infant and junior), comprehensives. some grammar schools, secondary
modern schools, sixth forms:

2) Voluntary schools — financially aided and controlled by government but provided
by a voluntary body: mostly the) are Church of England schools or Roman Catholic schools.

3) Direct-grant schools — completely independent of LEAs, receiving grants from the
Department of Education and science: these are mainly grammar schools, which receive the
grant for taking pupils from the state system (from a quarter to a half, the rest being fee-paying pupils).

PRE-SCHOOL EDUCATION
Compulsory education in Britain begins at the age of 5 but in some areas there are nursery schools for children under 5 years of age. Some children between two and five receive education in nursery classes or in infant classes in primary schools. Many children attend informal pre-school play-grounds organized by parents in private homes. Nursery schools are staffed with teachers and students in training. There are all kinds of toys to keep the children busy from 9 o'clock in the morning till 4 o’clock in the afternoon- while their parents are at work. Here the babies play, lunch and sleep. They can run about and play in safety with someone keeping an eye on them.
For day nurseries, which remain open all the year round, the parents pay according to their income. The local education authority's nurseries are free.
But only about three children in 100 can go to them: there aren't enough places, and the waiting lists are rather long.

PRESCHOOL EDUCATION

THE KINDERGARTEN
Friedrick Froebel (1770 - 1852) has been called the father of the kindergarten. After visiting and studying at Pestallozz's school he designed and instituted the first kindergarten in Brandenburg, Germany in 1837.
Froebels philosophy of education was influenced not only by the ideas of Rousseau and the practices of  Pestallozzi, but also by the ideal of the poets and philosophers of his day. In a Child's Garden he compared children to flowers that needed to be nurtured in order to grow.
Froebels approach to education is still the foundation of most programs for young children. Here the educator provides a stimulating environment and gentle guidance, play in the most important activity for the child, individual differences in interest and capabilities are acknowledged and accepted, and the child's personal interactions serve as the focus of the curriculum.
Froebel designed programs based upon what he called, "gifts" and "occupations". The gifts were a variety of objects that would stimulate experimentation and sensory learning. Balls, blocks, cubes were sequenced in complexity and invited learning by discovery. The occupations were tasks such as weaving, stringing, paper folding and model construction, which were developed to enhance inventiveness.
Froebel discussed these materials and educational methods in "The Education of Man", which was published in 1877.

Notes:
1. to be nurtured – воспитываться

2. environment – окружающая среда

3. gentle guidance – кроткое (мягкое воспитание)

4. capabilities are acknowledged – способности признаются
5. to be sequenced in complexity – быть последовательными по сложности

INITIAL LINK IN THE CHAIN OF PUBLIC EDUCATION
Preschool education lays the foundation for a child's character and cultivates his habits and emotions. A child's future progress at school and in adult life may greatly depend on his preschool education. It is the initial link in the chain of public education.
Preschool institutions provide women with the opportunity to free them to participate actively in production, studies and public affairs.
Parents may send their children to preschool institutions or not, as they wish.
Work at preschool institutions is based on a programmer, which stipulates physical, mental, moral and aesthetic education depending on the age and the psycho-physical peculiarities of the child.
Children's dispositions are favorably affected by the fact that they mix with other children of their own age and play with them.
Teachers and nurses organize work with parents and help them to bring up children in a correct manner.
Parents really understand what education is, they realize that learning must be fun and play see opportunities for learning everywhere.

Notes:
1. to stipulate – ставить условия, обусловливать

2. aesthetic education – эстетическое воспитание

3. psycho-physical peculiarities – психофизические особенности

4. disposition – характер, склонность 
5. to bring up – воспитывать

DAY OF KINDERGARTEN TEACHER
I am a morning person. I usually get up early, sometimes around 5 o'clock. As I get ready for school I try to organize my day. I clean up, put things in place. One of the things I have learned in teaching is that once you go into a classroom you don’t have time to plan other parts of your life. As I drive to school I try to run through the day reviewing the day's activities and lessons.
As I enter the classroom, the first thing that needs to be done: paper has to be ordered. While children arrive around 9 o'clock, I am ready. This is important to me. I want the children to be sure of me, to know that I am ready to meet and learn with them. As the children enter the classroom, I try to make contact with each child.
It's like meeting an old friend. Sometimes, I am a counselor, as well as a teacher, often a mother to their varied needs.
The day begins with opening exercises. These activities tell the children that the day is starting. We first meet as a group, greeting each child, noting who is here and especially who is absent. We then move to classroom routines. We discuss what day it is, where we are in the week, the month and the season.
After opening exercises we break into reading groups, after reading we have a creative art activity. This is followed by free play; I give the children the responsibility of choosing their own activity.
At this time we will begin either a group math or writing activity. Math activity may consist of numeral identification, in which the children will be asked to match numerals with series of objects, such as oranges or hats.
In writing, the children will practice the alphabet letters. As some children finish before others, we may sing a little song and recite a quiet poem while waiting for the rest of the group to join us.
We follow quiet time with a group story. The stories are selected to reinforce past learning as well as to motivate future activities.
Outside activities, weather permitting, follow. During bad weather we stay indoors.
A lot of things happen in the course of the day, some planned for, many unanticipated.
My day is filled with many interactions, involving children, parents colleagues, administrators. In each of these I need to say things in positive way, so that teachers, parents and other persons feel positive about themselves.
Having a good principal creates good teachers. Teaching is complicated enterprise it demands coordination of effort.
Work with parents is especially important. One parent needs assistance, another feels that his child should be achieving more he is dissatisfied and argumentative. How do I explain individual differences and developmental lags in a manner that he can understand? It's been a long day. As it draws to an end, I ask have I ensured the day's learning? Have I been an effective teacher?
Notes:
1. morning person – воспитатель утренней смены

2. to run through – бегло просматривать

3. a counselor – советник, адвокат

4. routine – заведенный порядок

5. the rest of the group – остальных из группы
6. to reinforce – закреплять, повторять

7. unanticipated – незапланированные

CHARACTERISTIC OF THE CHILDREN
Preschool environments serve a diverse population of children. The ages served by preschool usually range from three years to five years, younger may be included.
What is the average, three years old entering school like?
A step into the contemporary kindergarten reveals a wealth of active bodies, curious minds and eager social contacts. Kindergarten is one of the most important and critical transitions. For many children it is their first step into a school, like environment. For others, especially increasing number of children who have had various preschool experiences kindergarten remains as an educational landmark. The children's success or failure in this environment will shape their image.
What do Young Children Like?
1. Characteristics of Two Year Olds and Young Threes
Always in the go - prefer to run or climb.
Beginning to develop a sense of danger.
Easily frustrated - upset.
Developing independence - "Me do it", "No" - but are still dependent
Learning to be more helpful and responsible.
Beginning to take care of dolls.
Experimenting with art materials.  
Developing control of finger and hand muscles.
Interest in playing with other children.
Learning language rapidly.
Enjoy learning.
2. Characteristics of Older Threes and Four Year Olds
Like to play with others.
Share and take turns sometimes - cannot wait long.
Very interested in the world - ask lots of questions.
Reveal feelings in dramatic play.
Enjoy art materials" want to keep projects.
Want to be grown-up one day and a child the next. 
Developing a longer attention span.
Want real adult things.
Do not like to lose - may charge rules or quit.
3. Characteristics of Five and Six Year Olds
Becoming more outgoing, sociable.

Like to play cooperatively.
More interested in making final product.
More confident about physical skills.
Able to use words to express feelings.
Like grown-up activities.

Still may need adult help to calm down.
Take care of dressing and other personal needs.
Prefer realistic working toys.
Interested in numbers, letters, reading and writing.
Curious about people and how the world works.

Notes:


easily frustrated – легко расстраиваются
to reveal feelings – проявлять желание
PROBLEMS OF STATE SCHOOLS
During the 1970s it was discovered that British system of education underestimated the importance of craft skills and national targets for education. So at that time grater emphasis was made on education and training. Many new colleges of further education were established to provide technical or vocational training. But British education remained too academic for the less able and technical studies remained weak, with the result that a large number of less able pupils leave school without any skill at all. By 1990s nine out of ten West German employees had vocational training qualification while in Britain only one in ten.
Another problem is the continued high drop-out rate at the age of 16 and low level of achievement in mathematics and science among school-leavers.
While over 80 per cent of pupils in West Germany and the USA and over 90 per cent in Japan stayed on till the age of 18, hardly one third of British pupils did so.
Standards of teaching and learning are not high enough. State-maintained schools have to operate with fewer resources in more difficult circumstances, with low pay. This resulted in teachers' flight from the
168profession. By 1990 there were as many trained teachers not teaching as teaching. The shortage of teachers was great, especially in the subjects of greatest national importance: maths and science.
Britain filled the gap by employing unemployed teachers from Germany, Netherlands, Australia and other countries.
The shortfall is not only in the total number of teachers, but also in the inadequate level of qualification of a high proportion of primary teachers, particularly in science and maths.
Though the expenditure on education increased almost twice compared with middle 1950s it is not enough, because «standards of learning are never improved by poor teachers and there are no cheap high quality routes into teachings One can't but agree with these words of Eric Bolton, England's chief inspector of schools.
PRIMARY EDUCATION
Most children start school at the age of 5 in a primary school. A primary school is devised into infants and juniors. At infant schools reading, writing and arithmetic (three «Rs») are taught for about 20 minutes a day during the first year, gradually increasing to about 2 hours in their last year. There is usually no written timetable. Much time is spent in modelling from clay or drawing, reading or singing.
By the time children are ready for the junior school they will be able to read and write, do simple addition and subtraction of numbers.
At the age of 7 children go on from the infants school to the junior school. This marks the transition from play to «real work». The children have set periods of arithmetic, reading and composition which are all «11+» subjects. History, Geography, Nature Study, Art and Music, Physical Education, Swimming are also on the timetable.
Pupils are streamed, according to their ability to learn, into А, В, С and D stream. The least gifted are in the D stream. Formerly towards the end of their fourth year the pupils wrote their «11+» Examination.
The hated «11+», examination was a selective procedure on which not only the pupils' future schooling but their future careers depended. The abolition of selection at «11+» Examination brought to life comprehensive schools where pupils of all abilities can get secondary education.

ACTIVITIES AND LEARNING
The activities that we arrange for children should represent the tasks of early childhood. These tasks as a basis for curriculum decisions introduce the child to the cognitive, emotional and actual skills are needed to order her environment.
Task 1 refers to learning that assists the child in her organization of different events and experiences through "grouping" Children need to become aware of things that go together, that possess common or similar properties, i.e. all cars have wheels, all animals have legs. Wheels and legs help move things.
Task 2 suggests the need to help the child sort out his world through the identification of these parts of elements that creates groupings. Child learns to create separate categories from larger wholes, for example, there are different kinds of animals, different kinds of dogs and cats. Some are tame,  some are wild, some are friendly, others are not.
Task 3 involves to understand the order of arrangements and events (by size, magnitude or amount). Preschoolers are learning to form numerical concepts and young children delight in assigning numerals to objects via counting.
Task 4 concerns understanding temporal arrangements. Children need to learn what comes before, what comes after.
Task 5 involves helping children to organize places and spaces. For example, plates should be put on top of table, beside the eating utensils and near the glasses. Children sit on chairs, placed behind the table.
Task 6 refers to counting skills. One of the first types of concrete operational learning involves conservation of number (that is, the recognition, that numerals form sums, not to be confused with size (big or little).
Task 7 refers to helping the child to learn how to distinguish between what appears to be from what is. An apple cut into many pieces may be considered more than the sum of its parts (to weigh items, to count, to sort, to measure).
Task 8 involves helping the child to integrate varied body parts, to coordinate use of arms and legs.
Task 9 refers to learning to think and solve problems by encouraging children to engage in "if when", "because", "what if.”
Task 10. Fantasy and imagination are valued.
Task 11. Children value books. Children's communication and thinking, they enjoy stories and books.

SECONDARY EDUCATION
Comprehensive schools dominate among all types of schools in secondary education: 90 per cent of all state – financed secondary schools are of this type.
Most other children receive secondary education in grammar, secondary modern and very few secondary technical schools. Those who can pay go to public schools.
The transition from primary to secondary school is made between the ages of 11-12 years. At this age only some children sit for the selective examinations to be admitted to grammar schools. «11+» is retained mostly in Wales.
Comprehensive schools. Comprehensive schools were introduced in 1965. The idea of comprehensive education, supported by the Labour Party, was to give all children of whatever background the same opportunity in education.
So comprehensive schools are non-selective (« all-in») schools, which provide a wide range of secondary education for all the children of a district. They are the most important types of secondary school because they are attended by 84 per cent of all secondary school pupils.
There are various ways in which a comprehensive school can be organized. It can, by «streaming» within the school, try to keep children of approximately similar ability in one group or class; or it can leave the children to choose between large numbers of courses; or it can combine the two methods. Pupils may leave the school at the age of 16 or 18.
Comprehensive schools are often very large schools with up to two thousand pupils.
Grammar schools. A grammar school mainly provides an exam-centred academic course from 11 to 18. It is the main route to the universities and the professions.* A large proportion of university students is recruited from grammar schools, though they make 3 % of all schools.
Most grammar school pupils remain at school until 18 or 19 years old, especially if they want to go on to university. Some degree of specialization, especially as between arts and science subjects, is usual in the upper forms. The top form is always called the «sixth form».
A pupil  may remain in this form for two or three years, until they leave school. Selection of primary school children for grammar schools is usually based on school record cards, teachers’ reports, tests and consultation with parents. After the reform act of 1988 many grammar schools were turned into comprehensives and the change was in many cases very painful.
Secondary modern schools give a general education with a practical bias. It is common for more time to be given to handicrafts, domestic sciences and other practical activities than in grammar schools.
«Streaming» is practiced in secondary modern schools. The children in each group are usually placed in three «streams» A, B, and С: «С» stream is for children of the least academic type, concentrating mainly on practical work.

GROWING UP WITH SHILDREN

"Teacher, Teacher! Come push me on the swing!"
"Teacher, look at me climb!"
"Tie my shoe, please, Teacher, I can't make it work!"
So many voices calling. Each needing recognition, needing assistance, needing love. Is it possible to be there for each one? Is it realistic to expect yourself to be there 100 per cent of the time? So feel the tug at your heart when a particular child cries out to you for aid and still stay available for them all.
If you watch a teacher of young children enter the play yard you will see her tie a shoe, give a child a push on the swing as she calls out her pleasure to the young lady high on the climbing wars. Each child demands and the teacher learn to respond to those needs with a smile, and a word, a hug, and a hand. A moment's wait is possible, but not too long. Please!
Not an easy job, that's true! But that special feeling when a child puts his or her hand in yours and leans trustingly against you, recounting an adventure or just asking for a moment's reassurance, that feeling is so precious, such a suitable reward for the busy hours of movement, concern and care.
"You get hooked on little kids" says one student-teacher. "They think you are so wonderful and they really need you, I feel as if I have something to contribute. It’s wonderful. I just love it!" This student has found the true reward of working with young children. 
For those of us who are "hooked", we invite you to enter the world of early childhood education: its past, its present and its future. There is so much to learn, much to wonder about, much to worry about. And on so there is some pain along with the pleasure, but if you are up to the adventure, come along!
Early childhood education has been called everything from "baby-sitting" to the "potential salvation of the world". The view from the outside is often highly coloured by the personal and political framework of the individual's and culture's belief about children and the purpose of the education. The view from the inside is not without personal prejudice, but it is also tempered with real information based on observation, interaction, and the knowledge that comes from accumulated research. To work effectively in this field, we believe the college student needs a balanced menu of these three components. A good training program for early childhood educations will not neglect one over the other but provide varied and frequent opportunities for observation and interaction along with a rich diet of research information and many avenues for discussion and evaluation.
Our own framework for education is a humanistic one; to see individuals develop to the maximum of their own potential; to move forward in the developmental tasks of life and to find satisfaction and purpose in the pursuit of their own goals while recognizing the interrelatedness of our own life and purposes with those of others. We hope the study of early childhood environments and education will prove stimulating and exciting and that you will be "Growing up with children" as we believe we have done.

PUBLIC SCHOOLS
Public schools form the backbone of the independent sector. With a few exceptions all public schools are single-sex boarding schools, providing residential accommodation for their pupils, though many of them take some day pupils too. A typical public school has about 500 boys but a few have more (e.g. Eton has more than 1100 boys).
Some of the public schools date from the 16lh century or earlier and they form the pinnacle of fee-paying education (in the 1990s the average boarding public school-fees were over 7000 pounds annually).Of the several hundred public schools, the most famous are the « Clarendon Nine». Their status lies in an attractive combination of social superiority and antiquity. These are the oldest and most privileged public schools: Winchester (1382), Eton (1440), St. Paul's (1509), Shrewsbury (1552), Westminster (1560), The Merchant Taylor's (1561), Rugby (1567), Harrow (1571) and Charterhouse (1611).
Demand for public school education is now so great that many schools register babies' names at birth. Eton maintains two lists, one for the children of «old boys», those who studied there and the other for outsiders. Usually there are three applicants for every vacancy. For example, in 1988 there were 203 names down for only 120 places at Radley School in the year 2000. And it is not surprising' that public schools cream off many of the ablest teachers from the state sector and teaching standards are very high and much better than in any other secondary schools.
Public schools admit pupils from private preparatory schools («preps») which prepare children for the Common Entrance Examination.
Public schools offer entrance scholarships (from 6 to 10 annually). But the fees remain heavy even for scholarship winners. The competition for those scholarships is very severe, and the syllabuses of the scholarship examinations with their high standard in Latin and other subjects are quite out of keeping with the primary school curriculum.
Independent fee-paying schools were exempted from teaching according to the National Curriculum

THE ROLE OF PLAYING IN CHILDHOOD
Play represents a universally observed mode of human experience. Our interest in play, particularly among children, represents a new.
In historic documents from ancient to contemporary times, we find periodic reference to play. To the Greek philosophers Plato (427-347 B.C.) and Aristotle (384-322 B.C.), play was seen as a necessary part of a classical education.
Other observers and philosophers enlarged the image of play created within the ancient world. They established play as a central element in children's learning and stressed the importance of play as d natural vehicle of learning.
At the level of collective life (seven to twelve years) children participate in games with rules which entail common obligations. There are numerous examples: playing with dolls, playing house etc. It is easy to see that this symbolic play constitutes a real activity of thoughts. The child who plays with dolls remakes his own life as he would like it to be. He relives all his pleasures, resolves all his conflicts.
Psychologists consider play to be of great importance in child's life. In some countries, Switzerland, for example, a child is discouraged from starting school if a doctor considers that it has not got over the "play period". It is the duty of parents and teachers therefore to provide children with the means, if indulging their appetite for games.
Notes:
1. B.C. (before Christ) – до нашей эры
2. to enlarge the image – распространять точное подобие

3. to entail – влечь за собой

4. to be discouraged – быть освобожденным
5. indulging – потворствовать желаниям

INDEPENDENT SCHOOLS
Independent schools are private schools charging tuition fees and that is why they are «independent» of public funds, «independent» of the state educational system, but they are open to government control and inspection. The Department of Education has the power to require them to remedy any objectionable features in their premises, accommodation or instruction (teaching) and to exclude any person regarded as unsuitable to teach or to be proprietor of a school.
There is a wide range of independent schools covering every age group and grade of education. They include nursery schools and kindergartens (taking children of nursery and infant school ages), primary and secondary schools of both day and boarding types.
The most important and expensive of the independent schools are known as public schools, which are private secondary schools taking boys from age of 13 to 18 years, and preparatory schools (colloquially called «prep» schools), which are private primary schools preparing pupils for public schools. The terms «primary» and «secondary» are not normally applied to these independent schools because the age of transfer from a preparatory school to a public school is 13 or 14 and not 11 as in the state system of primary and secondary education.

PREPARATORY SCHOOLS
Preparatory schools are usually small (for 50-100 children). They prepare the pupils for the Common Entrance Examination, set by independent secondary schools: «prep» schools are situated chiefly in the country or at the seaside resorts. They are much later development than the public schools. Few of them date back further than 1870.

III.    SOME ASPECTS OF HIGHER AND FURTHER EDUCATION IN GREAT BRITAIN
HISTORY OF HIGHER EDUCATION
Higher education in Britain has a long and distinctive history. Yet it is only during the course of about the last 40 years that it has become possible to speak of a
 «system» of higher education in the United Kingdom. Up to comparatively recent times Britain was much behind many countries of the civilized world in the provision of higher education. Even today less than one third of school leavers receive post-school education in Britain, compared with over 80 per cent in Germany, France, the United States and Japan.
Though Oxford and Cambridge appeared as early as 1168 and 1209 respectively for almost seven centuries they remained the only universities of the country. Then in the course of less than a hundred years ten more universities were created. It was only in the first half of the 19th century that further universities were established in Durham and London. These were followed by Manchester and Wales. In the first decade of the 20th century 5 provincial universities came into being: Birmingham, Liverpool, Leeds, Sheffield, Bristol. These five with Manchester established a new tradition in university education. Each was the product of a large industrial city and was closely linked with its occupations. Each catered mainly for local students and was consequently non-residential. The fees and other expenses were low. Up to 1945 Britain had only 17 universities.
The post-war period witnessed an unprecedented growth of university education in advanced industrial countries recognized as Britain's main rival in economic power and political prestige. Up to 1964 the number of university students was trebled in France and the Soviet Union, doubled in West Germany, Japan, the United States. Britain fell far behind these countries and hurriedly took measures to expand the university system. In this process three main stages may be distinguished.
1) The emergence of the «Redbrick» universities based on the pre-war university
colleges, which were not granted fully independent status: Belfast — Queen's University, Birmingham,   Bristol,   Exeter,   Hull,   Keelo,  Tweeds,   Leicester,   Liverpool, London, Manchester, Newcastle, Nottingham, Reading, Sheffield, Southampton and the Federal University of Wales.

2) The foundation of new «Whitebrick» (later named «plate-glass») universities in
60s: East Anglia, Essex, Kent, Lancaster, Stirling, Sussex, Warwick, York, and New
University of Ulster. Most of them took the names of the counties, where they were located.

3) The elevation of the Colleges of Advanced Technology into full technological
universities:   Aston, Bath, Bradford, Brunei, City, Heriot-Watt, Loughborough, Salford, Strathclyde and Surrey Universities. The Conservatives strongly opposed to granting them the University Status.

Scotland boasts four ancient universities: Glasgow, Edinburgh, St. Andrew's and Aberdeen all founded in the 15th and 16th centuries.
Thus since after the post-war time the number of universities in Great Britain increased from 17 to 47.
HIGHER EDUCATION GENERAL
The system of higher education in Britain includes universities, colleges of higher education and advanced courses in the further education. The British educational system on the higher level is still more selective and class-divided than secondary education, particularly so far as the oldest universities are concerned.
Most big towns in Britain have both a university and a college of higher education. There are 91 universities and 47 colleges of higher education today. Universities offer three-and four-year degree courses, though a number of subjects take longer, including medicine, architecture and foreign languages (where courses include a year abroad). Colleges of higher education offer both two-year HND (Higher National Diploma) courses, as well as degree courses.
Undergraduate courses normally take three years of full-time study and lead in most cases to a Bachelor degree in Arts, Science or Education (BA, BSc, BEd). Undergraduates, students who study for degrees, go to large formal lectures, but most of the work takes place in tutorials: lessons in groups of ten or more when the students discuss their work with the lecturer.
There are various postgraduate one- or two-year research courses leading to degree of Master of Philosophy (PhM). Doctor of Philosophy (PHD) is awarded for some original research in Arts or Sciences on completion of a three-year period of work.
Students of law, architecture and some other professions can take qualifications awarded by their own professional bodies instead of degrees.
Uniformity of standards between universities is promoted by the practice of employing outside examiners for all examinations. The general pattern of teaching is similar throughout Britain — a combination of lectures, small group seminars or tutorials with practical classes where necessary.
Only 25 per cent of the student populations go on to higher education. Competition to get into one of Britain's universities is fierce and not everyone who gets A-levels is admitted. Students usually need three A - levels with high grades to go to university. Grades at A level go from A, the highest one to E. One university may require higher A- level grades than another. Most universities require two Bs and one С (ВВС) grades.
Students apply to universities months before they-take their A levels. The students are given a personal interview and then the universities decide which applicants they want. They offer them a place which depends on A level results. The more popular the university, the higher the grades it will ask for.
Over 90 per cent of full-time students receive grants to assist with their tuition, cost of living, books, transport and socializing. But parents with higher incomes are expected to make a contribution.
Until 1990 the grants did not have to be paid back, but now a system of loans has been introduced.
Some students borrow money from the bank, which must be paid back after they leave the university and start working. In fact, the grant is not a lot of money.
That's why students work during the holidays to earn more money. As it is difficult to find such jobs more and more students are dropping out, failing to finish their courses. So the system of grants and scholarships is unable to solve the financial problems of education   «schools») include writing 11 three-hour papers and also viva voice 1 exam, which may be exhaustive or merely formal. In two months the undergraduate learns his fate and is awarded his first degree of Bachelor of Arts (BA) or Bachelor of Science (BSc). In Scotland «Master» is used for a first degree. Oxbridge, as well as most universities, award degrees in 5 categories: First Class Honours (only 5%), Upper Second, Lower Second, Third Class mid Pass. The First Class Honours are of considerable prestige and professional value. The Pass degree standard is a safety-net, its standard is very low even in Oxbridge.
The degree of PhD (Doctor of Philosophy) is given for a thesis, which is an original contribution to knowledge. It is common for both humanities and science: PhD in Physics, English, History, etc

STUDENT'S LIFE
On first coming up as a freshman, the student has rooms in his college allotted to him. Rent and size of rooms vary, but as a rule he has a comfortable sitting-room and a separate bedroom.
A student who takes his work seriously will read or attend lectures from 9 (or 9.30) till the midday meal (lunch) at 1, then take vigorous exercise of some sort on the playing fields or the river till tea at about 4.30 or 5, then do some more work till dinner at 7, and after dinner, perhaps attend a meeting of some college society, or spend a social evening with friends or get some more reading done. Once a week, at least, he will spend an hour with his tutor, who will criticize and discuss his work. Undisciplined students are fined or «gated», that is, not allowed to go out for a given time, or are «sent down» for good, or rusticated (dismissed for term).
Much of the student’s time is given to working in the library. Each college has its own library but Oxford is famous for its Bodleian Library — one of the oldest and most important libraries in the country. It is a copyright library (has the right to claim a copy of all new British publications), second in importance to the British Library. It was founded in 1598 and got its name after the founder Thomas Bodley. Every member of the University may become a reader in «Bodley» but first he has to appear decorously attired in his gown and promise to respect the books and not «to kindle fire or flame» within the library. The books are chained to the shelves and may not be removed even at the request of the Queen (His or Her Majesty). The books are chained in the libraries of all oldest colleges.
Socializing is the important part of the students' life. The universities have over a hundred societies and clubs, enough for every interest one could imagine. Apart from the university clubs, each college has anything up to 20 societies, some of them of great antiquity. These are only open to members of the college and may be very exclusive. Many are dining or drinking clubs, others are essay societies, debating clubs and so on.
While many evenings are usually devoted to attending society meetings, afternoons are given up to numerous sports. One of the most famous sporting events in Oxbridge is the Boat Race annually held at Easter time. The teams of Oxford and Cambridge, each consisting of eight rowers, row four and a half miles along the river Thames in London. Crowds of people line the banks to watch the race and thousands more watch it on TV.
The year is divided into three terms of only eight weeks each: Michaelmas Term (autumn term), Hilary Term (winter term), Trinity Term (spring term) and long summer vacation lasting four months from June till mid October. A long holiday is a relic from medieval times when scholars had to bring in the harvest.
Nowadays vacations are regarded not as the rest time but the time for independent work. Students are given tasks in reading, studying literature, writing essays.
In his first term the student decides in which final honour schools he intends to read. There are 14 from which to choose. Having made his decision he is put under a tutor who directs his studies through his academic career, which may be 3-4 years, according to the subject which the student is reading.
After 2-3 terms the student takes his first exams prelims. It is a first public examination and it is a test to see if he is capable of taking «finals». He may have more than one shot at prelims but if he fails constantly his college may request him to make room for a more able man. Prelims over, he reads for the finals. In between are collections — term exams, at the end of each term and mods (moderations) - at the end of the 5th term. It is the first public exam l' or the Bachelor's degree in some subjects. Final honour schools «finals», which blocks educational opportunities for many people. About 15 per cent of British students leave universities without obtaining a degree.
British universities are popular among foreign students. In spite of the high fees a large number (over 70 000) foreign students are getting high education there.
Although universities accept students mainly on the basis of their A level results, there is an exception. The Open University, which was started in 1971, caters for adults who did not have these formal qualifications and who regret missed opportunities earlier. It conducts learning through correspondence, radio and television, and also through local study centres.
Read the text and say what aspects of HE it deals with.

DIVERSITY AND SYSTEM
The demand for higher education is universal, but no two countries have identical higher education systems. The pattern is determined in each case both by educational and non-educational factors. The former include the structures of the schooling and examining system and of what is now usually referred to as post-compulsory education.2 The latter include attitudes,  private and public,   towards individual freedom and mobility, and towards administrative centrali​zation and devolution. Finance, too, can never be left out of the picture.

Some national structures and attitudes are inherited, and in the case of the United Kingdom they are often part of centuries-old legacies. Higher education has a long and distinctive history, or rather histories,   for the history of higher education in Scotland, in particular, has been very different from that in England. There have been many changes in recent years, however, both in higher education itself and in the factors influencing the form and range of its pro​vision. Some of these changes will be familiar outside the United Kingdom — wider social access for both sexes; growth in total numbers; emergence of new institutions; curriculum development.

Indeed it is only during the course of the last twenty years that it has become possible to write of a 'system' of higher education in the United Kingdom.  The last great official Committee of Enquiry into British higher education, the Robbins Committee,3 reported in 1963 that 'even today it would be a misnomer to speak of a system of higher edu​cation in this country, if by system is meant a consciously coordinated organization... Higher education has not been planned as a whole or developed within a framework conscious​ly devised to promote harmonious evolution. What system there is has come about as the result of a series of particular initiatives, concerned with particular needs and particular situations, and there is no way of dealing conveniently with all the problems common to higher education as a whole.

The Robbins Committee was reporting in a decade of educational expansion, national and international. Present circumstances are very different, and in the United Kingdom, as elsewhere, there is a note of uncertainty. The expansion has ceased and severe financial cuts on a discriminatory basis have been made by the University Grants Committee,4  the official body which distributes between universities a global sum allotted to it for university education. In such circumstances it is difficult to plan far ahead: there are large numbers of 'unknowns'.

The biggest contrast within the higher education system is that between so-called 'sectors'. The contrast which is most frequently noted is that between the “university sector” and the “polytechnic sector”: indeed, alternative methods of finance and organization in these two sectors have led to the description of the British system as a “binary system”.5 The University Grants Committee is not concerned with financing either polytechnics or the Open University,6 Brit​ain's most experimental  university institution.

There are other 'sectors', however. There are institutes and colleges of higher education which do not fit easily into the two-way division. 'Adult education'7 reflects the forces which determined the evolution of the 'binary system'. Some of it is provided by extra-mural departments of uni​versities, a part in cooperation with voluntary bodies; some of it is provided outside; some of it is provided by the Open University, founded in 1969, which is concerned with con​tinuing education as well as with degree work. There remains a strong bias towards tradition in the 'university sector'. There are 35 universities in England and Wales, 8 in Scot​land and 2 in Northern Ireland: each has its own government and administration.

The universities do not have a monopoly of degree-grant​ing powers in Britain. Nor are the former colleges of ad​vanced technology the only institutions of higher education which have a technical base. There are now 31 polytechnics in the United Kingdom all formed since 1966, with more than 200,000   students.

National 'policy' either for universities or polytechnics has not in itself determined the outcome even of educational expansion. The Robbins forecast of 390,000 student places by 1973-74 was far outstripped and that for 1980 was passed early in that year. Yet there remains great doubt about the 1980s, and recent signs of switches back to vocational edu​cation on the part of applicants to universities and poly​technics have owed less to policy than to individual anti​cipations of market demand and fear of graduate unemploy​ment. The demographic projections look clear enough — a fall in the numbers in the 18-21 age group — but by them​selves only concern one dimension of the future. The keyword is uncertainty, and as The Times put it in 1977, 'To make "education for uncertainty" the watchword of higher educa​tion... could have interesting consequences for teachers, curricula, institutions and not least students facing the strange economic circumstances of Britain and the Western world.'

Universities and polytechnics do not exhaust the possi​bilities in British higher education. There are new institu​tions which have come into existence or been radically mod​ified since the reorganization of the once monotechnic col​leges of education.

At the time of the publication of the Robbins Report, there had been 153 "training colleges" for the teachers; most of these colleges have now either been merged, or associated with universities or polytechnics, or closed.

Notes 
1. further education (FE) «последующее» образование, иногда — среднее специальное образование. Этот термин употребляется для обозначения любого образования (кроме высшего), получаемого выпускниками школы. В систему «последующего» образования входят колледжи, дающие среднее специальное образование, коммерческие колледжи, профессионально-технические колледжи. 
2. post-compulsory education- “послеобязательное” обра​зование, т. е. образование, получаемое после обязательного обучения в возрасте 15, а с середины 70-х годов — с 16 лет.
3. the Robbins Committee  Комиссия Робинза (1963—64 гг.). В опубликованном Комиссией докладе (в 11 томах) была предпринята попытка рассмотреть состояние высшего образования в Великобритании и разработать план его дальнейшего развития.
The University Grants Committee (UGC) Универси​тетский финансовый комитет (сокр. УФК, основ, в 1919 г.). Занимается вопросами финансирования университетов, а также открытия, расширения и закрытия факультетов и отделений, штатного расписания и т. п; В настоящее время субсидии УФК, выплачиваемые университетам, пре​вышают 70%.

5. a binary system бинарная (двусоставная) система. Она предусматривает наличие двух самостоятельных сек​торов высшего образования: университетского (автоном​ного) (the autonomous sector) и неуниверситетского (госу​дарственного) (the public sector). Автономный сектор включает университеты и приравненные к ним колледжи, все остальные высшие учебные заве​дения и колледжи; иногда этот сектор называют политех​ническим.
6. the Open University (OU) Открытый университет (его раннее название — University of the Air). Универ​ситет принимает студентов-англичан (достигших 21 года), работающих на производстве. Для поступающих в него не требуется никаких свидетельств об образовании. Про​цесс обучения в нем/ строится на широком использовании материалов для заочного обучения, радио, телевидения и аудио-визуальных средств и предусматривает краткосроч​ное пребывание в специальных летних учебных центрах, находящихся в различных частях страны.
7.  adult education образование взрослых. Оно охваты​вает различные формы образования, как правило, непро​фессионального, для взрослого населения, не вовлечен​ного в стационарную форму обучения в колледже или университете. Иногда этот термин употребляется в зна​чении  «непрерывное образование» (continuing education).
Educational   Term

higher education (HE)  - высшее об​разование
higher education system -  система высшего образования
access (to higher education, uni​versities, etc.)  -  доступ (в выс​шую школу, "университеты и т.п.)
institution - учебное заведение
curriculum (pl. -la) -  учебный  план
curriculum development -  разработка учебного плана
polytechnic -  политехнический ин​ститут
institution of higher education (higher education institution) - выс​шее учебное заведение
institute of higher education -  инсти​тут высшего образования
college of higher education -  кол​ледж высшего образования
department -  отделение (колледжа или университета)
extra-mural department -  заочное отделение
continuing education -  непрерывное образование
degree -  степень (напр.,  бакалавра)
degree (level) work - обучение по программе, ведущей к получе​нию степени
college of advanced technology (CAT)  - высший технологический колледж
POLYTECHNICS   WITHIN THE BINARY SYSTEM

The thirty-one polytechnics vary in history, locations, size, curricula and style as much as universities do. Some are descendants of nineteenth-century technical colleges; some are located in the middle of cities, others at their edges, several with scattered sites and buildings; some have 2,000 students, others 6,000, one, the Central Londоn Polytechnic, with 12,000; some, despite their origins in ...he new policies of the 1960s designed to promote technology, have larger numbers of arts1 or humanities students than of students concerned with technology. (In Northern Ireland such higher education provision is concentrated within the Ulster Poly​technic;   in Scotland — within central   institutions.2)

The provision of higher education in the public sector has changed substantially as the colleges of education sec​tor has virtually disappeared and the former colleges have for the most part been merged with polytechnics and other further education establishments. To that extent, therefore, the so-called binary line, the division between the public and university sectors of higher education, has become more firmly delineated. In other respects, however, the polytech​nics have come to resemble universities more closely. They are today more concerned with degree-level work, their full-time provision has increased, they increasingly draw students from the country as a whole, the social composition of their student body is increasingly like that of the univer​sities, they have developed a range of research activities, they have built up faculties of humanities and social science, and they have established a number of links with interna​tional bodies and institutions. On the other hand, it would not be fair to minimize the differences between polytechnics and universities: for example, the polytechnics' orientation is predominantly vocational; their emphasis is much more on teaching than research; they have a much smaller stake in postgraduate work; they are not self-validating institutions.
The polytechnics offer not only courses leading to degrees and higher degrees but also advanced courses3 below degree level.

A substantial proportion of polytechnic students are on part-time courses designed to cater for the needs of local industry.


Much of the increase in student numbers in polytechnics in the last few years has been brought about by the absorp​tion of the former colleges of education so that the poly​technics now play a major role in teacher training in the country.

The great majority of their courses, whether in the sciences and technologies or in the social sciences, prepare students for specific career outlets; thus modern language courses for the most part give attention to the practical application of the language with a view to the student's ultimate employ​ment, for example as an interpreter, while courses in social sciences often include options in such areas as community work, social planning, industrial relations, and public ad​ministration.

The Council for National Academic Awards (CNAA)4 is empowered to make awards to students who successfully complete approved courses of study in establishments which do not have the power to award their own degrees.

As far as the introduction of new courses is concerned, the polytechnics, through the aegis of the CNAA, have suc​ceeded in developing undergraduate courses in areas of study in which they were not previously much, if at all, concerned. However, a number of the polytechnics have for some years nourished the hope that they will eventually be permitted to award their own degrees. It seems likely that the poly​technics and colleges will be allowed a bigger part in vali​dating their own courses and that, in the relatively near future, a more flexible system of CNAA validation will come into being. At present, the CNAA approves courses for a period of five years, at the end of which time it insti​tutes a quinquennial review.

A university director of extramural studies summarized the identity of polytechnics as follows:

"The distinguishing characteristics of a polytechnic are that it is primarily technologically based, serves a particular neighborhood, is devoted primarily to teaching rather than research, is open to part-time students, is dependent on the services of part-time teachers, and is notably less autonomous than a university."

University staffs see the polytechnic system as different and inferior to their own. The polytechnics, at least so far, have not become a serious alternative form of higher educa​tion in the minds of university dons.

Universities are expected by many to be the homes of pure science, as against the technical institutions which are the producers of the lower ranks, assistants, craftsmen. 

The expansion of higher education in a binary structure has been explained and was seen by its designers as pro​tective of the universities from the intrusion of levels or kinds of work not appropriate to them.

Notes   
1. arts гуманитарные науки (искусства): иностранные языки, литература, история и философия. Иногда в по​нятие "arts" включают такие предметы, как музыка и ри​сование.
2. central institutions центральные учебные заведения Шотландии, аналогичные политехническим институтам Анг​лии и Уэльса
3. advanced courses учебные курсы повышенного уровня. Применительно к высшему образованию это означает «курсы теоретического уровня», применительно к «после​дующему» — «курсы, ведущие к квалификации выше Сви​детельства об общем образовании повышенного уровня и Обычного национального свидетельства» (см. Unit V).
4. the Council for National Academic Awards (CNAA) Совет по национальным академическим квалификациям. В его функции входит утверждение курсов обучения, разра​ботанных политехническими институтами и колледжами, а также присуждение квалификаций и степеней выпускни​кам этих  учебных  заведений.
Educational   Terms  

technical college - технический кол​ледж
technology (pl -gies) -  технические и прикладные дисциплины
arts student  - студент-гуманитарий

(the) humanities -  гуманитарные науки

student body  - контингент студентов
research -  исследование; научно-ис​следовательская работа

research activities -  деятельность, связанная с научной работой

faculty of humanities (law, medi​cine, etc.) -  факультет гуманитар​ных наук (права, медицины и т.д.)

postgraduate work - обучение на аспирантском уровне

self-validating institution - учебное заведение, имеющее право само​стоятельно утверждать свои учебные курсы

higher degree - ученая степень ма​гистра или доктора

part-time course  - курс обучения без отрыва от производства

(the) science(s) - естественнонауч​ные дисциплины

social science(s) - обществоведение (экономика, социология, психо​логия, политика, география)

option (optional subject) - предмет по выбору; факультативный предмет

awards (to students) - стипендии; субсидии
to award degrees - присуждать сте​пени
IV.    THE TWENTIETH – CENTURY DEVELOPMENT

 Read the text and speak about the increased dependence of the uni​versities on the central government.
SOME CHANGES   IN THE BRITISH PATTERN

The recent relative decline in the incomes of universities is a result of inflation and the poor condition of the British economy have made the universities more susceptible to governmental  influences  than  they had been hitherto.

The British universities have been and remain practi​cally autonomous in their decision as to who is to be appointed to teach in them; there is a small number of Regius profes​sorships1 that are at the disposal of the Crown, which means that the appointment rests with the Prime Minister of the day. Appointments to these chairs are, however, made only after   consultation with academics in the subjects — medi​cine, law, history, etc.

The British universities are also autonomous in their determination of the substance of their course of study. It is for the individual university to decide whether it will have a "one-subject degree" or a "two-subject degree", whether students in classics must master Latin and Greek equally or whether in modern languages - the literature of the seven​teenth century should receive more or less weight than of the nineteenth century.

The universities have also been freer than in most coun​tries, including the United States, in their decisions regard​ing the disposition of applications   for admission.   British universities retain their autonomy to define the conditions of admission and to apply those criteria to the particular applicants. They have, since the Second World War, been less autonomous in determining the total number of students whom they should admit; just as they have lost some of their autonomy in determining the proportions of the student body that will be admitted to study in one set of disciplines rather than in others.

Within the past two decades, the powers of the central government have grown. In the United Kingdom, the universities became in this period almost wholly dependent on the grants that they received from the central government for teaching and research.

The Universities of Oxford and Cambridge had   been largely self-supporting between the First and Second World Wars. .They are now preponderantly dependent on the funds that come to them from the central government through the University Grants Committee and the research councils and on  fees paid  by students from grants3 supplied by Local Education Authorities.4(The constituent colleges of the two ancient universities receive no funds directly from the cen​tral government but they do receive a significant part of their income from student fees; these fees like the fees of students in other British universities are paid in many cases by grants to students. The local education authorities in turn receive the funds for these grants from the central gov​ernment.)

This increased dependence has come about at the same time as the awareness and interest of legislators in univer​sity matters have increased. The voluminous propaganda about the need to promote scientific research/ as an instru​ment of economic and military policy has placed the uni​versities in the position of being expected both to produce a large volume of research and to train larger numbers of young persons for careers in scientific research.

The "binary system" has given rise to dissatisfaction. It has been severely criticized on the grounds that it is di​visive and that it perpetuates social inequality. It still exists,   but it is under attack.

For the time being neither Parliament nor the executive have established any direct control over the universities on matters of the admission of individual students, the appointment of teachers, the fixing of the content of courses of study, the setting and marking of examinations or the awarding of degrees. Individual teachers are free to do whatever research they wish to do within the limits set by the availability of financial resources to pay for equipment and assistants, and by their own free time and energy.

Nonetheless, several recent instances of the narrowing of the sphere of autonomy should be mentioned. Recently, for example, the British universities were ordered to in​crease their tuition fees; they were also ordered to charge disproportionately higher fees to foreign students. Neither of these decisions was in accordance with the desires of the universities... . It does, however, restrict the autonomy that the university previously possessed regarding the admission of students from abroad. British universities have for nearly a century been admitting foreign students and it has been a source of pride to them that they were so well regarded in the world that they should be so sought out by young persons from other countries. As a result of their financial dependence their autonomy in deciding which applicants they are to admit is encroached upon by this necessity of charging higher fees to foreign students. 

Notes:

1. Regius professorship – пост профессора, кафедра которого учреждена одним из английских  

королей

2. modern languages – новые языки (в противоположность классическим – латинскому и древнегреческому): французский, испанский, русский и т.д.

3. grants to students (student grant) – стипендии, выплачиваемые студентам. Около 2\3 университетских студентов получают стипендии, которые выдаются в зависимости от доходов родителей и семейного положения студентов.

4. Local Education Authorities (LEAs) – местные органы народного образования, которые несут ответственность за постановку образования (в школах, колледжах, политехнических институтах) в различных районах страны, а также финансируют выплату стипендий студентам.
Educational Terms

To retain one’s autonomy – сохранить автономию
To lose one’s autonomy – лишиться автономии
To restrict one’s autonomy – ограничить автономию
To appoint sb. (to teach) – назначить кого-либо на преподавательскую должность

Chair - кафедра

Appointment to a chair – назначение на должность заведующего кафедрой

One-subject degree – степень по оному предмету

Classics – предметы классического цикла

Application (for admission) – заявление о приеме

To admit students – принимать студентов
Admission of students – прием студентов
Conditions of admission – условия приема
Set of disciplines – круг учебных дисциплин
Fee – плата за обучение

Constituent college – колледж, входящий в состав университета

Scientific research – научные исследования

Tuition – 1. обучение; 2. плата за обучение

To charge fees – взимать плату за обучение

Content of courses of study – содержание учебных курсов 

To set examinations – устраивать экзамены
TYPES OF UNIVERSITY DEGREES AND COURSES
In England, Wales and Northern Ireland the most usual titles for a first degree are Bachelor of Arts (BA) or Bachelor of Science (BSc) and for a second degree Master of Arts (MA), Master of Science (MSc) and Doctor of Philosophy (Phd or DPhil); in Scotland Master is usually used for a first degree.

After a course of studies lasting from three to four years which must be pursued at one and the same university the undergraduate student sits for a final examination which, if he passes it, entitles him to a first degree. The present three-year degree course in Britain is one of the shortest in the world. 

Uniformity of standards between universities is promoted by the practice of employing outside examiners for all exam​inations, and the general pattern of teaching (a combina​tion of lectures, small group seminars or tutorials with prac​tical classes where necessary) is fairly similar throughout Britain.

Throughout the Middle Ages studies in Arts (Liberal Arts) were the first stage of university education, and the Faculty of Arts was preparatory to the faculties of theology, law, and medicine to which only holders of the BA were admitted. Following this tradition Oxford and Cambridge still call the first degree in most faculties Bachelor of Arts.

The present first-degree system varies both in length and nomenclature. First-degree courses in Arts and Science are of two main kinds: those in which the student specializes with some intensity, and those which allow him to spread his studies over a wider field but less intensively.  Univer​sities use different names to describe the degrees to which these two types of course lead. The degree obtained at the end of a specialized course in a single subject is usually called a degree with Honours, although in some universities it may be called a Special degree (Special degrees are usually awarded with Honours); in addition, many universities offer specialized courses leading to degrees in two subjects, and the term Joint (or Combined) degree is sometimes used to distinguish them from single-subject degrees (here again the word Honours is sometimes also included in the descrip​tion of the degree). The degree obtained at the end of the more general course is usually called either an Ordinary or a General degree (in some universities General degrees may be awarded with Honours).

Some variation in degree classes is found among the universities, but most award their undergraduate degrees in five categories: First Class Honours, Upper Second, Lower Second, Third Class, and Pass or Ordinary.

The final exam is the principal criterion for establishing the class of degree.

In most institutions, First Class Honours go to perhaps five per cent of the candidates and are therefore of consid​erable prestige, not to mention professional value. They are the standard qualification for university teaching. Top Seconds are not far below but go to a wider percentage of candidates; they sometimes qualify their holders for post​graduate study and university teaching as well. Lower Sec​onds-; Thirds and other awards are distributed in a variety of patterns among the universities. The Pass degree is a kind of safety net; the Pass-degree standard can be very low indeed at British universities, including Oxbridge.1
After taking a first degree the graduates who are interested in research work follow the postgraduate or advanced studies. The postgraduate studies lead to higher degrees most of which are Mister's or Doctor's degrees. Postgraduate students are granted the Master's degree by thesis or examination after a minimum of one or two years of advanced studies. The doctorate generally requires an outstanding proficiency in some specialised branch of research. It is regarded as the highest degree. The degree of Doctor of Philosophy — PhD (DPhil at Oxford, Sussex and York) — is awarded after a minimum of two or three years' research and indicates a higher degree of attainment than a Master 's degree.

A postgraduate may be granted an allowance called a "fellowship" for the pursuance of research work. Fellowships are established for a fixed number of years.

The post-war proliferation of specialisms has produced something of a reaction in the shape of new degree courses designed to avoid the narrowness of the traditional Honours approach. The pioneer in this respect was the University of Keele with its four-year degree course composed of a com​pulsory foundation course2 for all students, followed by an arrangement which continued to blur the arts-science divide during the final three years.

At the universities which were formerly colleges of ad​vanced technology a feature of many of the courses is that they are "sandwich" courses,3 i. e. four-year courses combin​ing academic study in the university with training in in​dustry.

Almost all the New universities in Britain have made an effort to move away from the single-subject undergraduate degree. The university of Sussex, for example, forsook the orthodox faculty and departmental pattern of organization in favour of Schools of Studies4 which would allow students to undertake an Honours course in a combination of subjects. Thus the study of history, language and philosophy could be associated in the schools of English, European, American, African or Asian studies.

Specialisation is naturally permitted within a school, and the student is required to become acquainted with wider but related subjects. The specialisation issue is by no means settled in Britain. Many if not most of the faculty members of the older universities still favour the traditional courses. At the older universities most students still "read" a single subject; many also spend a certain amount of time in a sec​ond subject that may or may not be taken very seriously. As well as courses leading to first degrees, some univer​sities provide others, which normally last for one or two years, leading to the award of certificates or diplomas5 (most certificates and diplomas, however, are open only to gradu​ates).

Notes  
   1. Oxbridge «Оксбридж». Так сокращенно называют два старейших университета страны — Оксфордский и Кем​бриджский. Иногда, но значительно реже, употребляют термин Camford.
2. a foundation course (a foundation year) базисный курс (год). Это общий для всех первокурсников курс обучения, который был введен в ряде новых университетов с целью устранения ранней специализации и достижения интегра​ции в обучении.
3. "sandwich" courses промежуточные» курсы, в кото​рых занятия в университете чередуются с работой на производстве (курсы «сэндвич»).
4. Schools of Studies «школы» родственных предметов. Система таких школ была впервые введена Сассекским университетом в 1961 г. и нацелена на построение обучения на  междисциплинарной основе.
5. a diploma диплом. Диплом выдается по истечении одно- или двухгодичного периода обучения и расценивается ниже уровня университетской степени; однако существуют и дипломы аспирантского уровня.
Educational   Terms 
Bachelor of Arts (BA) - бакалавр искусств (или гуманитарных наук) (низшая ученая степень)
Bachelor of Science (BSc) - бакалавр наук (естественных и техни​ческих) (низшая ученая степень)
Master of Arts (MA) - магистр гу​манитарных наук (вторая уче​ная степень)
Master of Science (MSc) - магистр наук (естественных и техниче​ских) (вторая ученая степень)
Doctor of Philosophy (PhD) - док​тор философии (Doctor— выс​шая ученая степень по  любой отрасли, напр., химии, физике, истории и т.д.)
undergraduate (student) - студент
final examination (finals)  - выпуск​ной экзамен (экзамены)
to sit (for) an examination - дер​жать экзамен
outside examiner экзаменатор, приглашенный из другого учеб​ного заведения
lecture - n лекция
small group seminar -  групповое семинарское занятие
tutorial - п индивидуальное занятие

V.    DISTANCE EDUCATION: THE OU (Open University)
 Read the text and speak about the role of distance education in the total spectrum of educational developments.
DISTANCE TEACHING AT UNIVERSITY LEVEL

Distance education is not a recent phenomenon. Programmes using distance teaching methods have existed at further education level (technical and vocationally-oriented courses) for 130 years and at higher level (university and university oriented college courses) for 100 years.

In many ways the story begins with the foundation of the University of London2 in 1836. At first the University's functions were limited to the conduct of examinations and the conferring of degrees. Responsibility for teaching was vested in approved colleges or institutions and students who wished to sit an examination had to follow a course of instruc​tion in one of these. In 1858, however, this restriction was removed and anyone could be admitted for degree studies provided they had passed the Matriculation Examination3 and paid the entrance fee.

This change paved the way for the growth of private correspondence colleges which prepared students for Univer​sity of London examinations, and enabled there to study independently for the degree, without any formal tuition. In 1898 the University of London was reconstituted as a teaching university. Institutions were able to apply to become schools of the University with a continuing responsibility for the examination of "external students" who presented themselves for a degree.

In 1970 about one third of the external students were either preparing themselves for the examinations by indepen​dent study or were tutored by private correspondence col​leges.

In 1970, with the foundation of the British OU, the University of London began to review its policies. It decided that external students attending full-time courses in tertiary level non-university institutions should be provided for under the aegis of the Council for National Academic Awards, whilst overseas students should be the responsibility of their own government. The University of London also decided that from September 1977 its external degrees would be open only to private study students resident in the United Kingdom.
The University of London now provides home-based stu​dents with the opportunity to study privately towards certain specialized degrees which are not provided by the OU.

The expansion of the university sector was in part, moti​vated by the increasing demand for educated manpower and in part a response to demands for educational equality. At the same time, parents, schools and students increasingly came to recognize the extent to which university education was becoming a pre-condition for upward social mobility and for entry to certain professions and occupations.

Far more important has been the recognition that distance teaching enables new target groups to be given an opportunity of studying at university: adults; those who for a" va​riety of reasons have been unable to study at a conventional university; those who want to study at the same time as they continue in  full-time employment.

Some of the DTUs4 set out to make up for the past lack of higher educational opportunities in their countries. As "universities of the second chance" they provide places for adults whose earlier chances were impaired for some reasons.

By the early 1970s another trend was discernible. Increased awareness of the rate of technological and social change was coupled with recognition of the need for individuals to update their knowledge, not only for the purpose of chang​ing from one stage of employment to another but even for maintenance in present employment. One aspect of this concern is the need to give working adults access to courses.

One factor affecting demand for educational courses is the relative importance of work and non-work periods in people's lives. In many societies the proportion of time spent in work is declining. Factors already contributing to this decline are shorter working weeks, longer holidays, early and enforced retirement, periods of unemployment, late entry into the workforce, and paid study leave. All these factors have an effect on levels of demand for full or part-time recurrent educational opportunities both on campus and especially at a distance.

By eliminating the lecture hall, seminar room and uni​versity library and placing the student at home, the DTUs have presented a radical challenge to the traditional concept of a university. They also show specific differences;   these differences are:

the acceptance of a new "open" philosophy so that from many points of view they are open universities. This openness is reflected in some by an open admission   policy;

the adoption of a broader curriculum by some of the re​cent foundations;

the use of the new electronic and communications tech​nology of the 1970s and 1980s.

Notes  
1. distance teaching (distance education) заочное обуче​ние на расстоянии. При этой системе обучения студент и преподаватель контактируют друг с другом путем таких способов, как переписка, радио, телевидение и т.д.

2. the University of London (London University) Лон​донский университет. Это самый большой университет страны; он включает несколько десятков школ, институ​тов, колледжей, каждый из которых является фактически самостоятельным учебным заведением. Самые большие из них — Лондонская школа экономики и политики и Имперский колледж науки и технологии.

3.
the Matriculation Examination так называемый матрикуляционный экзамен («матрикуляция» — термин, употребляемый в значении: официальное  зачисление  студента, удовлетворяющего университетским требованиям, в уни​верситет).
     4. DTUs (Distance Teaching Universities) университе​ты, использующие метод обучения на расстоянии.
Educational   Terms 
vocationally-oriented course - курс, имеющий профессионально-тех​ническую  направленность
conduct of examinations  -  проведе​ние экзаменов
conferring  of degrees -   присужде​ние степеней
course of instruction - курс  обуче​ния

entrance fee - плата, вносимая при поступлении в университет
correspondence college -  заочный колледж
formal tuition - n формальное  обуче​ние
external  student - студент,   обуча​ющийся экстерном 

external degree - степень,  получа​емая экстерном
to tutor - обучать; наставлять

tertiary level institution -  учебное заведение в системе послеобязательного образования

overseas student - студент-иностра​нец

home-based student - студент, по​стоянно проживающий в стране

specialised degree - специализиро​ванная степень (обычно по од​ному  предмету)

educational equality - равенство об​разовательных возможностей

profession - профессия (традицион​но в таких областях, как   пра​во, медицина, преподавание)

occupation - род занятий       

to update   one's   knowledge -  обно​влять свои знания

to give sb. access to courses - дать возможность изучать учебные курсы

recurrent educational opportunities - возможности для периодическо​го повышения квалификации
campus - территория высшего учеб​ного заведения

on campus - зд. в стенах высшего учебного заведения

Read the text  and discuss the OU pattern of teaching. 
OU   COURSE STRUCTURE
The Open University operates on a "credits" system modelled originally on the general degree courses of the Scottish universities, and akin to that of the United States. The OU degree, even the honors degree, is interdisciplinary. Its’ degree programmer is modular in structure.

The one-year courses are grouped in six main lines of study: arts, educational studies, mathematics, science, the so​cial sciences, and technology. They are of four academic levels: foundation, second, third and fourth. For each line of study (except educational studies), there is a "foundation course", designed as a general introduction to a whole field of discourse. No student is allowed to proceed to any course of the second or any later level until he or she has successfully completed and acquired a credit in one foundation course. Thereafter students may choose to specialize (as most do) but they have considerable freedom if they wish to draw on courses from other faculties, and unless they have credit exemptions they must at some time during their undergrad​uate studies take one more foundation   course.   The   BA degree is awarded to a student who obtains six credits, two in foundation courses and four at second or subsequent lev​els. The BA (honors) degree calls for an additional two cred​its, and of the total eight, two must be at third or fourth levels. No more than two credit courses can be taken in the same year. To meet changes of personal circumstances, stu​dents can "bank" their credits for a term of years and resume their studies when they are able to do so.

In terms of equivalence of the degrees of the university with those of other universities, the full credit course is reckoned at 360 hours of student work, and the student is advised that he must have a minimum of ten hours a week to devote to it. In practice, for the average student, this is an   underestimate.

The courses developed by the Open University represent a unique and highly integrated blend of a wide range of teaching materials, for example: correspondence texts, broad​cast and study notes, assignments, self-test questions, etc., television programmers, radio programmers, summer schools, home experimental kits, various audio-visual aids (slides, filmstrips, tape recorders, etc.), computer practice (for cer​tain courses only), set books (purchased by the student), and tuition and counseling (provided by correspondence and in face-to-face situations at local study centres).

Courses are written by course teams. Once the course team as a whole has decided on the basic form and direction of the whole course, the detailed responsibility for each unit is placed in the hands of either a smaller group or an individ​ual author. Each component item of the unit is scrutinized by either the whole team or the smaller group. The radio or television producer works out the details of agreed programmers with one or two academic colleagues, usually the correspondence-text author or authors, but before they can be transmitted the programmers too must go to the whole course team   for   approval.

The enrolled student of the Open University soon finds that the heart of the course lies in the packaged material prepared by the central academic staff and organized (for a full-credit course) in 32 to 34 weekly work-units, which the student receives by post at three- or four-week intervals. The printed main text is the principal teaching medium. The student also receives printed supplementary materials which may consist of broadcast notes to accompany radio and television programmers, off-prints, computer-marked and tutor-marked assignments and other information which needs to be revised regularly and is therefore not suitable for in​clusion in the main texts, which are normally produced for use over a period of at least four years.

Each package presents the student with an assignment of written work. In science and mathematics in particular, but also in arts and the social sciences, considerable use is made of "multiple-choice" questions which can be marked by computer, but the main reliance in social sciences and the arts subjects is on the tutorial system.

Every student of the foundation courses in science and technology is furnished with a substantial "kit" which al​lows for the necessary experimental work to be done at home and includes a microscope of novel design. (The student only pays a deposit, and the kit must be returned at the end of the course but its cost substantially increases the expense of science courses to the university.)

The marks that the student attains in either kind of test are recorded in the computer files. They are recovered in or​der to keep the student informed of progress, to draw the tutor's attention to the student's specific weaknesses, and finally to serve as part of the assessment of performance at the end of the year, when the student must also take a three-hour written examination. The student is able to keep track of progress made and enjoy the stimulus that comes from a growing mastery of the subject through self-assessment tests. Alternatively, if the grades are consistently bad the student can decide whether to withdraw.

The University has established itself as a major provider of higher and continuing education during the last ten years. Demand for its undergraduate courses remains high, although there is concern that the increased fee levels which the gov​ernment is requiring the University to impose on its stu​dents (involving a 22 percent increase in 1982 over 1981 levels) is having an effect on demand, on drop-out, and on the ability of certain sectors of society (particularly the lower-paid, the unemployed, and women) to enroll. It is now the case that an Open University degree costs considerably more to the student than a part-time degree at a convention​al university or polytechnic.

VI.    TEACHER EDUCATION POLICIES

 Read the text and say what problems it deals with.
THE CHALLENGE TO THE TEACHING PROFESSION

At the beginning of the 1980s, the education service in the United Kingdom faces a new dark age: school closures, both in cities and in villages, are the order of the day, with no regard for the quality of life in the areas affected or the wishes of the parents. Report of the Department of Education and Science for 1981 shows that twice as many schools were closed in 1981 as in the previous year. Successive expendi​ture cuts have produced a depressing state of affairs in thou​sands of schools: tattered textbooks shared by more and more classes of children; shortages of essential equipment affect​ing the quality of teaching in all types of schools; worn out furniture with no hope of replacement; shabby buildings in need of repair and redecoration, but still holding thou​sands of oversized classes. The evidence of this deterioration comes neither from the protests of thousands of teachers, who could be said to have a vested interest, nor from the numerous reports of parents organizing themselves up and down the country to fight school closures and the education​al cuts affecting schools in all areas of the country, but from the carefully researched and cautiously worded reports of Her Majesty's Inspectors.1 What has happened in the late 1970s and early 1980s has put the right of every child in Brit​ain to a decent and free education, enshrined in the 1944 Edu​cation   Act2  at risk.

And what of the teachers themselves? Thousands of them, trained at the nation's expense, qualified graduates,3 aching to get into schools to teach, are either unemployed, or doing jobs, if they are fortunate, totally unconnected with their chosen vocation. Those who leave university training de​partments and colleges of education fill in scores of applica​tion forms for an ever decreasing number of teaching posts, emerging deflated and demoralized from the occasional in​terview which raises hope, only to find that others who have made the shortlist  have  been  trying for ever longer. The cherished vision of an earlier teacher generation to create a graduate teaching force,4 with appropriate qualification to meet the challenges of the twentieth century, is gone.

Yet alongside this desperate situation, schools are crying out for teachers of mathematics, of the sciences, of modern languages, of the craft subjects: no retraining programmers worthy of the name have got off the ground, and half the col​leges of education in the country have ceased to exist within the last decade, standing empty and desolate, with no hope of redemption. Those who are fortunate to have posts are feeling less and less secure as the threat of unemployment grows with, each economy wave.

But alongside the attack on the material fabric of the education service, there is a more dangerous, and far-reaching attack on the profession itself: the freedom of the teacher to do his job in the best interests of the children, using curricula patterns and methods most appropriate to his circumstances, free from political interference and petty tyranny, is itself under threat, a threat which represents the greatest challenge to the teaching^ profession since the introduction of state education in 1870.

There is a three-pronged attack: first, coming from the central government, seeking to centralize the curriculum, and removing not only from teachers, but from local educa​tion authorities, the real say of what is taught in British schools; second, from the advocates of testing and monitor​ing programmers, who see in the battle cry for higher standards of literacy and numeracy an opportunity to enhance the va​lidity of the testing procedures at the expense of teachers' judgements. Last, but not least, the profession is under at​tack from politicians, who have power and patronage in a system using confidential reports5 which affect the whole process of appointments and promotions.

The immediate need is for teachers to fight for the chil​dren's, as well as their own, interests, and this makes it essen​tial for them to understand clearly both the nature and the direction of the attack, and above all, to take it seriously.

Notes   
1. Her Majesty's Inspectors - государственные школьные инспекторы
2. the 1944 Education Act - закон об образовании 1944 го​да (в соответствии с которым строится система народного образования в Великобритании). Он, в частности, определил три основные ступени в структуре народного образо​вания в стране: начального, среднего и «последующего» (или  дальнейшего).

3. qualified graduates (teachers) - дипломированные учи​теля. Имеются в виду учителя, успешно закончившие педагогическое отделение университета или трех- или четы​рехгодичный курс обучения в институте высшего образо​вания или политехническом институте и имеющие статус дипломированного учителя, присвоенный Министерством просвещения и науки.
4. a graduate teaching force - зд. учителя, имеющие университетскую степень. В системе подготовки учителей в Великобритании существуют различия между учителями, имеющими диплом педагогического колледжа или инсти​тута, но не имеющими университетской степени (non-graduate teachers), и учителями, имеющими университетскую степень (graduate teachers). Последние пользуются боль​шим престижем, более широкими возможностями трудо​устройства и получают более высокую зарплату.
    5. confidential reports - личные (конфиденциальные) дела, содержащие характеристики и другие сведения о личности учащихся   и  преподавателей.
Educational   Term
teaching profession - 1. профессия учителя; 2. собир. педагогиче​ские кадры, учителя

school  closure - закрытие школ

textbook -учебник

oversized class - переполненный класс

equipment - зд. школьное оборудо​вание

quality of teaching - качество пре​подавания

educational cuts - сокращение рас​ходов на образование

right to education  -право на обра​зование

vocation  - 1. призвание;           2. профессия

university training department - пе​дагогическое отделение универ​ситета

to leave a university training de​partment - оканчивать педагогическое отделение университета      

application form - 1. анкета;  2. спе​циальная анкета, заполняемая учащимися 6-х классов при вы​боре университета

teaching post - должность (вакан​сия) учителя

craft subjects - 1. ручной труд; 2. ремесла

retraining programmer - программа переподготовки

to centralize the curriculum  - цен​трализовать учебный план

testing programmer - программа тес​тирования
monitoring programmer - программа контроля
literacy  - грамотность
numeracy - арифметическая грамот​ность
testing procedures -  методика тести​рования
RESPONSIBILITY FOR YOUR OWN EDUCATION: SELF-EDUCATION
You have no doubt already discovered that the only effective learning is the learning you do yourself. University work is much more than school work a process of self-education … . At university you will have to plan your work for weeks, even months ahead. You will probably have an examination at the end of your first term, but no further examination until the end of the third term of your first year. You will have essays or laboratory work, or translations, or papers to prepare for seminars in the interim, but the major test by which your academic progress is assessed may seem to you remote. You have therefore to plan work for some time ahead, hence the need for developing good habits and methods of study.

Now it is the time, then, to consider the most effective ways of studying, and whether the habits and methods of study you have so far acquired at school are likely to measure up to the heavy demands which university work is going to make upon you.

What study involves. Many students mistakenly think that study is simply the memorizing of subject-matter and its reproduction in the examination papers. Of course, there are in every subject elements to be memorized, but study involves a great deal more than that. It involves the mastery and practice of the methods of thinking, of experiment and appreciation, the understanding of theories, the solution of problems analysis and criticism of lectures, books and articles, the making of summaries and extracts, the writing of essays, reports and theses. In short you have to digest knowledge from a wide variety of sources and make it part of you – living and ever growing part of you.

Notes

1. in the interim – тем временем, в промежутке

2. so far – до сих пор, пока

3. are likely to measure up (to) – вероятно, будут соответствовать 

4. is going to make upon you – предъявит вам
ON HOW TO AVOID STRESS AND REMAIN A TEACHER
First of all, I'd like to thank you for publishing my pu​pils' essays in issue No. 27-28 2004. It was quite an unexpected surprise for us this summer.
This time I'm sending my own article based on the speech which I gave to the English teachers at our regu​lar August conference.
I've made up my mind to send this material to a larger audience, English teachers all over Russia, hoping that I might be able to support my dear colleagues if not finan​cially, at least morally on the eve of a new year.
As a teacher, I had to attend a lot of teachers' conferences and listen to numerous speeches made by different specialists in edu​cation. All these people spoke on serious matters, such as the young generation's state of health and what not.

After listening to talks of this kind I personally felt frustrated and bored, though I understand that the speakers had very noble aims in mind that is to give teachers guidelines for the next school year.

On my way home I kept saying to myself, "Oh, my God! It's the same thing again! I must do a thousand things at a time for the low salary I get. How can I get inspired if the amount of work I'll have to do doesn't in the least correspond to the salary I get. Strange as it may seem, none of our esteemed superiors is both​ered by this awful discrepancy.

I believe that the majority of teachers had just the same feel​ings, especially those who devoted many years of their lives to schooling.

Recalling my emotions caused by endless instructions from city educational authorities last year, I for my part decided to change this regular practice myself. I delivered a speech of inspi​rational character, so as to encourage myself and my colleagues at our annual teachers' conference held in August.

We, human beings, live according to our inner rules, so-called values, which psychologists divide into genuine and im​postor ones. In reality we live our lives thinking little of these values and rules. We make decisions, solve problems, suffer pains or, vice versa, feel happy. But if we single out the values which help us endure hardship without great loss, we'll be able to work out a new approach to our lives, to remain healthy, active, and avoid all impending nervous break-downs.

I'd like to attract your attention to two values which, in my opinion, are of vital importance for any person irrespective of his/ her upbringing, social status, age, sex, origin. They are family and forgiveness. The following statistics are not a surprise for anyone. Teachers are considered to be, for the most part, bad mothers, a small percentage of them have strong families, many are single, and still more are divorced. Sad statistics, aren't they? Are any changes for the better awaiting us? Nothing of the kind. However, taking full responsibility for everything that happens to us, we ourselves are able to change this negative data for the better.

Once a woman said to me, "I'm not a woman, I'm a teacher". The implication of this statement probably was "teaching is my priority, other things are of less importance". These others in​clude her family, and her own children, her health, after all. This woman has very little free time to devote to herself and to her family. We are all like her, aren't we? We spend our free time writing plans, holding parents' meetings, attending courses, vis​iting other teachers' lessons, etc. Even if I'm in the kitchen cook​ing, my mind is absorbed with school problems, and pupils. Being workaholics without a decent reward in cash characterizes us as committed personalities, which is, no doubt, a laudable fact in itself. Nevertheless, I'm calling on you to put your families, your nearest and dearest in the first place, thus, assigning for work an honorable second place.

Let's have a quick glance at our lives. Does the present state of things in our families reflect all our previous intentions? In many cases, not. What are the reasons for these shifts in our minds, souls, and hearts? Maybe, our families are no longer of central importance for us, maybe we forget about accepting the mem​bers of our families as they are. If one of us, women-teachers, finds her life going off track, my advice is to stop, take three deep breaths and say to yourself, "My family is the essence of my life". We are free to choose a school, its principal, pupils and their par​ents. But it is forbidden to betray your family. We can't become respected teachers at the expense of our families. Let's not forget about them.

A few words about forgiveness. We once knew so well that forgiveness is the natural state of life. In actual practice, our life has had some condemnation, resentment and judgment in it. We also feel a certain discontent with our own and the behavior of others (namely, principals, vice-principals, pupils, their parents, sometimes colleagues). We think these people disappoint us, let us down periodically. Of course, it leads to our discontent. We want things to be different (higher salaries, better housing condi​tions, brighter pupils, compassionate bosses, so on and so forth.) As a result, we might react by becoming impatient, nervous or even shout at a pupil who gets on our nerves.

Is this the right way out? Not in the least. On the contrary, this mode of behavior seems to be the worst one. Isn't it healthier, happier for yourself and others to live in a forgiving mode and keep repeating the following affirmations for your own and oth​ers' good until you begin to feel them to be true:

1. Every day I have more and more patience;
2. I feel openhearted and generous toward myself and others;
3. I choose to love and drop the judgment;
4. I'm thankful for every part of my past, for it has led me to today;
5. I'm happy being me, living my life, knowing what I know;
6. God, grant me serenity to accept the things I can't change, courage - to change the things I can, wisdom - to know the difference.
Let's acknowledge the fact that there are many ways to inter​pret everything. Take some situation at random and think of three different ways to interpret it, leaving a feeling of resentment for only one variant, two others should have two positive interpre​tations. Try to carry at least one of the two into real life and see the result. Feeling better this time? Go on practicing.

I assume practice of learning forgiveness, of not holding grudges against anyone at school and out of school is a health -saving technique. Do this exercise until you are totally clear in your hearts: I forgive you! I bless you! I release you to your highest good!

I'm sure that many of you know many other attitudes and techniques on the way to your main life goal as a woman, a wife, a mother, a teacher, and a daughter. Ideas are infinite and easily available, the only thing is to find the best for yourself and take steps to implement them in your life.

In case we manage to accept our life with all its grievances, pains, and sufferings in a positive way, we'll stop looking upon the job of a teacher as an endless torture, upon ourselves as total failures, and we'll stop envying women of other occupations. We'll start living in harmony with ourselves and our surround​ings.

If only we could preserve a peaceful state of mind for at least this coming school year.

I wish we could learn to set our top priorities! I wish we were not driven away by daily routines! I wish we all were healthy, wealthy and wise!

By Rimma Bikkulova,

Lyceum№80, Naberezhnye Chelny
Talk about the two opposite principles guiding the teachers’ attitude to the teaching process and children on the basis of the text. Write out the vocabulary to describe the contracting notion of the tow antagonists.

Mrs. Sharon Levy Talks about Her Teaching Methods
My methods of teaching are different from those that were common  twenty years ago. I'm well aware that people in many parts of the work still cling to old-fashioned methods and to some extent perpetuate the systems by which they themselves have been educated. The process of learning is not just a matter of acquiring a set of rules that a student should remember. It is not just information that he should take in. To be developed and modern, to be able to cope with life, a student must develop his or her creative instincts.

Progress in personal development is how I see the process of learning Of course, I provide my children with basics about the information they are supposed to command and with the necessary rules. But the main thing is to open up the world of creativeness to the student.

They should find their activity rewarding and interesting. It should spur their motivation and maintain a high level of interest, encourage cooperation and avoiding stigmatizing weaker students.
My feeling is that I always have to be on the search for new approaches to the audience depending on the types of personality whom I can have the good opportunity to teach. Since every year I get different students, my work is also a kind of psychological research plus instruction.
Mrs. Kate Page Talks about Her Teaching Methods

I want my students to become educated. So I make them work hard.  If a student can't do what I want him or her to, I don't hesitate to call him stupid. It isn't something I enjoy doing but some students need pushing.

If I see a student talking to a neighbor or whispering something I tell her or him what she or he is probably talking about. I may well suspect they talk about the boy or the girl for whom she or he has a crush, so I say so. The other children begin to react noisily, some of them laugh, but the laughter dies away when I slap a book on my desk.

Then I see another girl who is not paying attention to what I'm saying. I may even ask her if she hasn't slept all night enjoying some video and so needs some sleep. I call her to come to the blackboard and to do the work before the class.
I hate my students' parents coming to school and complaining to the headmaster about my manner. They would do better if they stayed away from school because I am the teacher and I have experience with children, I know how to run my class.

I hate those who shirk work, who are slow; I call them "slackers". They should enjoy coming to school and every minute they spend in the classroom as they enjoy free education.

I can't remember how many prominent people have been in my class, but there have been many so I know how to make people use their brains though some call me a despot, a monster. I am sure I'm a teacher who knows how to teach and discipline school students. So I'm proud of myself.

VII. THE ART AND SCIENCE OF TEACHING

ДИАЛОГ НА ЛЕСТНИЦЕ УСПЕХА

Translate into English:

Многих современных учителей радует темп школьной жизни, не позволяющий остановиться в собственном раз​витии, внушающий чувство вечной молодости. Они очень трепетно относятся к реально появившейся сегодня возмож​ности творить, по-настоящему раскрывать себя в работе: создают новые интересные курсы, совершенствуют содержание традиционных учебных предметов, ищут эффективные методы и приемы преподавания, развития и воспитания своих учеников. Возникают действительно творческие коллективы учителей-единомышленников, стремящихся общими усилиями воплотить в жизнь замечательные идеи.

Самое главное, к чему стремятся сегодняшние учителя — это создание в школе таких условий, в которых ученикам было бы комфортно, интересно не только постигать богатство человеческой культуры, но и учиться жить в современном. очень непростом мире, раскрывать и развивать возможности своих подопечных.

(Казакова Е.И.,   Тряпицына А. П.
Диалог на лестнице успеха.  СПб).,   1997).
Useful vocabulary:
to inspire smb. with – внушать
eternal – вечный
youth – молодость
to improve – совершенствовать
like-minded person – единомышленник
1.  Text  1. CULTURE IN PEDAGOGY, PEDAGOGY ACROSS CULTURES

 Read and translate.
Teaching, like music is performance. That performance can be preceded by composition (lesson planning) and in execu​tion is thus an interpretation, or it can be partly or completely improvisatory. The performance of teaching can be in plan​ning orchestrated and in execution conducted-with varying degrees of competence and persuasiveness, with participants staying together or losing their way, and with consequences which may move, excite, bore or alienate. In both its planning and execution teaching is bounded and constrained, as is music, by time, which far from being a one-dimensional measure as implied by that familiar variable "time on task" is in fact many-faceted. Time in teaching comprises time intended and actual time spent, and in each of these we have pulse, tempo or speed and rhythm.

Similarly, a lesson can be dominated by one or more clearly discernible themes, melodic lines of indeed leitmotifs, and these can be harmonically sustained or they can be woven together in a contrapuntal relationship; or the lesson can descend into ca​cophony. The whole is bounded by form-and in teaching, as in music, there are many forms, from the single, loose program​matic movement, to the formal episodic structure of the classic central European lesson plan, framed by introduction and reca​pitulation and punctuated by rondo-form recalls of the main theme. Beyond form in this sense are the larger musical struc​tures and genres. There are lessons orchestrated and conducted as operatic episodes (in a Russian village school) and lessons bearing a strong resemblance in their reiterative, ritualistic character, and their priest-acolyte relationship (as in many of the Indian classrooms) to sacred music or religious ritual.

This approach to the concept of form illuminates the rela​tionship between the structure and organization of teaching and its meaning; that tempo takes us beyond the familiar process variables of “time for learning", "opportunity to learn" and "pupil time on task", while melody, harmony, polyphony and counter​point help to unravel the way the messages of teaching-whether explicit or implicit, congruent or incongruent, are developed and relate to each other over the course of a lesson.

(From  "Culture in Pedagogy, Pedagogy across cultures"

 by Robin Alexander. University of Warwick, 18 November, 1997).
Useful vocabulary:
teaching — обучение, преподавание

performance — игра, исполнение, представление

to precede — предшествовать, предпосылать

execution — выполнение, мастерство исполнения

interpretation — толкование, объяснение

improvisatory — импровизаторский

to conduct — вести, сопровождать

competence — способность, умение, компетентность

persuasiveness — убедительность

consequences — последствия, выводы, заключения

to bore — надоедать

to alienate — отчуждать

to bound — ограничивать, связывать

to constrain — сдерживать, стеснять

one-dimensional — одного измерения

variable — переменная величина, изменяемый

time on task — время на выполнение задания

many-faceted — многогранный, многоаспектный

to intend — намереваться, предназначать

discernible — видимый, различимый, заметный

to sustain — поддерживать, подкреплять

to be woven (to weave) — быть сплетенным, соединенным

contrapuntal — контрапунктический
to descend — спускаться, переходить
cacophony — какофония
loose — свободный, просторный, неточный
introduction — введение
recapitulation — краткое повторение
to punctuate — подчеркивать, акцентировать
operate — оперный
reiterative — повторяющийся
ritualistic — обрядовый
acolyte — прислужник, служитель, помощник
sacred — священный
counterpoint — контрапункт
to unravel — распутывать, разгадывать, объяснять
explicit — ясный, подробный, точный
congruent — соответствующий, подходящий, совпадающий    
2. Agree or disagree with the following statements. Prove your point of view.
1. Teaching, like music is performance.
2. Performance can be preceded by lesson planning and in execution is thus an interpretation, or it can be partly or completely improvisatory.
3. In both its planning and execution, teaching is not bound​ed and constrained by time.
4. Time in teaching comprises time intended and actual time spent.
5. A lesson can be dominated by only one clearly-discernible theme.
6. In teaching as in music there are many forms.
7. This approach to the concept of form illuminates the re​lationship between the structure and organization of teach​ing and its meaning.
3.
Answer the following questions on the text:
1. Why can teaching be compared with music?
2. What is the performance of teaching preceded by?
3. How can the performance of teaching be orchestrated and conducted?
4. What is teaching bounded and constrained by?
5. What does time in teaching comprise?
6. What is the critical temporal variable in teaching?
7. What can a lesson be dominated by?
8. What forms do teaching and music have in common?
9. Is there any relationship between the structure and organ​ization of teaching and its meaning?
10. What variables of the educational process does the author mention?

11. What musical means help to unravel the way the messag​es of teaching are developed and relate to each other over the course of a lesson?
12. What do such variables as "time for learning", "opportunity to learn", "pupil’s time on task" mean?
4.
Complete  the sentences using  the  following  words and phrases:
teaching; lesson; lesson plan; interpretation; competence; time on task; introduction; recapitulation; approach; structure; organization;
1 ……………….., like music is performance.

2 Performance can be preceded by composition (lesson plan​ning) and in execution it is thus an ……, or it can be partly or completely improvisatory.

3 A …………………… can be dominated by one or more clearly — discernible themes.

4 The teacher gave an 
 to the new topic.

5 He has an innovatory 
 towards teaching.
6 The
and
of this lesson are well thought out by the teacher.
7 The pupils were given an 

8 The teacher spent 15 minutes on the
 of this theme.
9 They think their daughter has
for such work.
10 Teachers usually write a
when they prepare a lesson.

5. Retell Text 1.
6. Learn the following words and phrases:
pedagogy — педагогика
teaching methods — педагогика pedagogic, 

pedagogical — педагогический education — образование; просвещение, обучение 

educational — образовательный, воспитательный, учебный, педагогический 
educationalist — педагог-теоретик 
educative — воспитывающий, воспитательный; просветительный 

educator — воспитатель, педагог 

gift for teaching — педагогический талант

teaching ability — педагогические способности 

teaching practice — педагогическая практика 

teaching experience — педагогический опыт 

allied sciences — смежные науки

to sustain a theory — поддерживать, подтверждать теорию

form and content — форма и содержание 

to try smb's paces — выявлять чьи-либо качества

7.
Make up a dialogue using words and phrases from exercise 6. Study the following pattern and suggest your own ideas

· Hello, Kate! Did you get into the University?
· Yes, I'm so glad!

· Congratulations! What are you going to study?

· Pedagogy. It's so interesting. You know education is one of the main things in a person's life.

· So, you'll be a teacher.

· Yes, I would really like to be a teacher. Of course I like the educational theory, but practice for me is more impor​tant. I like children and perhaps I will teach in a school. People say I have the ability for teaching.

· And as far as I know you already have some teaching experience. Last year you taught English for children in the kindergarten.

· Right. When I left the English language school, I decided to work one year before I started the University. I think I will go on working in this kindergarten.

· During your studies you will also have some teaching practice at schools.

· That's true. It's very useful.

· And what about your sister? What is she studying?

· My sister and I have the same interests, she is studying to be a teacher too and she is also interested in allied scienc​es, like Psychology.

· I wish you and your sister good luck! I think you ii be good teachers.

8. Translate the following words and phrases with​out a dictionary.
1. a subject; 2. an exam; 3. an educated person; 4. a diploma; 5. educational system; 6. a test; 7. the level of knowledge; 8. a rector; 9. a dean; 10. a University degree; 11. a graduate; 12. school education; 13. higher education; 14. the humani​ties.
9. Choose a word or a phrase from exercise 8 to complete the following sentences:
l. The 
 of this faculty  is a former 
 of  St. Petersburg State University.

2. Her favourite 
 is Maths.
3. By order of the 
 of our University a new buffet for students will be opened   in November.
4.
He passed the last
and in a week he got  his ……………………….. .


5. This 
 will show their 
.
6. Her parents want her to become an 
 .
7. The Danish
 includes two kinds of school:  municipal and private schools.
8.
If you want to teach in this educational institution you need to have ……...  and …………. .


9.
She doesn't like science, she wants to study
 .

10. Can you tell us about the
of Great Britain?

10. Answer the questions. Use the following words and phrases:
creative — творческий 

search; quest — поиски
innovator — новатор
innovatory — новаторский 

approach — подход
cognition — познание  

transformation — преобразование 

interconnection; intercommunication — взаимосвязь
influence — воздействие 
self-expression — самовыражение 

to use 5-point scale of assessment — использовать пятибалльную систему оценки
to encourage — поощрять
extra tuition — дополнительное обучение
educational standards — образовательные стандарты
a school principal — директор школы
School Record Book — школьный журнал
pupil progress — успеваемость ученика
peer pressure in class — влияние, давление сверстников в классе 

to call upon to answer   — вызывать отвечать 

pace of learning — скорость, темп обучения 

topic coverage — охват, освещение темы
1. What do you think of the job of a teacher?
2. Is it a romantic profession or just an ordinary one?
3. What qualities should a teacher possess?
4. What special skills should a teacher possess?
5. What's the main role of a teacher in the educational process?
6. Where can a person study the teaching profession?
7. What is lesson planning?
8. What is the system of assessment in Russian schools?
9. What do teachers write in pupils' Progress book (Dnevnik)?
10. How do teachers encourage pupils to do good work?
11. Do teachers vary the pace of learning or the depth of topic coverage with pupils of different abilities?
12. What circumstances do teachers provide extra tuition?
13. How can a teacher create a friendly atmosphere in class?
14. Who are teachers-innovators? Do you know any of them?
15. Have you read any book on education?
16. What educationalists do you know?
17. Whose pedagogical ideas do you find convincing? Whose theories do you agree with?
18. What pedagogical field is more interesting for you (the History of education, the Theory of Education, Compara​tive education, Ethno pedagogy, etc.)?
19. What other sciences is Pedagogy linked to?
20. Why can teaching be compared with Art?
21. What educational programmes on TV do you know?
11.
Talk about your favourite teacher. These ques​tions may be helpful:
1. What's the name of your teacher?
2. Where docs he/she work (at school, college, University)?
3. What subject does he/she teach?
4. Does he/she have any interesting methods of teaching? Any interesting approaches? Any innovatory ideas?
5. What human qualities does he/she possess?
6. What professional skills does he/she possess?
7. Why can you call your teacher a real teacher?
12. Is Pedagogy science or art? Or may be it is science and art combined? Discuss this ques​tion.
13. Advertise an educational programmer on radio (TV) or an interesting book on Education (edu​cational journal).

14.  Translate into Russian:
Pedagogy the purposive mix of educational values and prin​ciples in action, of planning, content, strategy and technique, of learning and 'assessment, and of relationships both instrumental and affective - is a window on the culture of which it is a part, and on that culture's underlying tensions and contradictions as well as its publicly-declared educational policies and purposes.

(Robin Alexander. Culture in Pedagogy, Pedagogy across cultures, 1997

Useful vocabulary:
purposeful — служащий для определенной цели, намеренный, решительный

mix — смешивание, смесь

assessment — оценка 

affective — эмоциональный 

tension — напряжение 

contradiction — противоречие, расхождение

2.  Text 2. ENGLISH EDUCATIONALISTS TALK ABOUT LESSONS IN A RUSSIAN SCHOOL AND SYSTEM OF ASSESSMENT
Read and translate
Pupils have five to six lessons a day. Each lesson occupies the first 40-45 minutes of an hour, the last ten to fifteen min​utes of every hour being given to a break. Lessons are usually disciplined and intensive. When called upon to speak, they stand up straight by their desks, or write on the blackboard. When asked to speak, pupils do so mostly in several sentences, with an outward appearance of confidence and poise
They may show discomfort if they are not able to perform as expected when called upon. Breaks, which are often taken in the 20 foot-wide corridors which run along the five or six class​rooms on a floor, are noisy-even rowdy, or boisterous. Whilst the lesson is for the teacher, the break is for the pupil. Its freedom compensates for the self-control expected in the lesson and helps to maintain engagement in class.

Each lesson normally relates to a topic in the textbook, but teachers do not, as such, "teach to the text". The textbook serves rather as a resource pack, combining -stimulus material, text for analysis, instructural text, material for pupil activities and exercises for rehearsal and practice. It may be used for a preparatory homework, before the lesson, or to support written, or more commonly oral rehearsal and practice, or more secure memorization, after a lesson. Homework relates closely to the particular lesson which they precede, or follow. Much assess​ment is oral. Individual pupils are called upon to answer through​out the lesson and the teacher's estimate of their success may be entered in the pupil's "daybook".

Teachers plan lessons tightly and in intelligent relation to the textbook. A 45-minute lesson can contain between five and ten changes of activity-all teacher-led, or directed. Lessons are planned to include a mix of listening, to the teacher, or to fellow pupils answering, brief silent reading from the text, or some other supplied resource; focused reflective thinking about a question or issue; and brief interludes of writing.

Lessons have a deeper three-part structure. In the first part the focus is on the rehearsal of previous learning, particularly, but not exclusively from the immediately foregoing homework. In the second part, new material is introduced and considered. In the third part, new material is rehearsed and related to pre​vious learning and pupils are guided as to appropriate home​work activities to consolidate the new learning.

A pupil's "daybook" contains space for the teacher of every lesson to enter a comment and a mark. Any pupil called at random to answer in the lesson may be given a mark. Answer​ing well involves giving a full and clear explanation on any point nominated by the teacher. Since answering normally re​lates to the previous homework, or to another pupil's earlier answering, or to the instruction given in that lesson, a high premium attaches both to doing homework thoroughly and fol​lowing lessons closely.

Then there are the formal aspects of assessment, recording and reporting. Pupils' written work and answering in class are assessed on a scale with marks from "1" to "5". "5" is "very good", "4" is "good", "3" is "acceptable" and "2" is "unaccept​able.".'1' is almost never used. Not every pupil's work is checked in every class, between a quarter and a third on average, but any pupil risks finding himself or herself part of a teacher's sample. Where marks are given, they are entered in the "day​book", which must be signed at the end of every week by a parent. The "daybook" is a transparent form of reporting to parents, who themselves had one that was used in exactly the same way, as indeed did their own parents before them.

From both pupil and teacher interviews it is clear that, most parents know they should not be really content with anything less than a mix of "4"s and "3"s. In this they no doubt shame their of spring's opinion that whilst you may need some talent regularly to get "5"s in a subject, you should be able to get a "4" by working hard at homework and in class.

(Neil Hufton. Motivation to learn: the pedagogical nexus
in the Russian school, 1999).
Useful vocabulary:
outward — внешний, видимый
confidence — уверенность
poise — самообладание
to perform — исполнять, выполнять
rowdy — шумный, буйный
boisterous — неистовый, шумливый  
whilst — пока; в то время, как ;
engagement — дело, занятие ;   

a stimulus — стимул, побудитель, влияние ,   

instructural — обучающий, инструктирующий
a rehearsal — повторение, пересказ ,   
secure — прочный, уверенный 
memorization — запоминание, заучивание наизусть 
 estimate — оценка 

tightly — плотно, компактно

an interlude — антракт, промежуточный эпизод 

foregoing — предшествующий, упомянутый выше 
to consider — рассматривать, обсуждать
to consolidate — укреплять(cя)
at random — наугад, наобум, наудачу
a premium — награда, премия
a recording — регистрация, запись
a sample -— образец, модель
transparent — ясный, понятный
to be content — быть довольным
an offspring — отпрыск, потомок
16.
Find in Text 2 the English equivalents of the following words and expressions:
деятельность ученика; школьная доска; учебник; самоконт​роль; домашнее задание; упражнения; дневник; оценка; прове​рять работу ученика; предмет; дисциплинированный; интен​сивный; вызывать отвечать; письменная работа; ввести новый материал; структура урока; мышление.

17. Use the words and phrases from exercise 16 in situations of your own.
18. Think of 10 questions on Text 2.
19. Retell Text 2.
20. Interview a teacher and ask him/her how he/ she conducts a lesson, communicates with pupils.
21. What is traditional and what is alternative Ped​agogy? Give some examples of alternative ped​agogical trends.

22.  Complete the following sentences:
1. A creative approach to work can help a teacher………………………… .

2. To stimulate teachers' work a headmaster should …………………….. .

3. Teachers' seminars play an important role in …………………….…….. .
4. A good teachers' team is………. ………………… .
5. The success of teachers' activities is determined by ……………….….. .
23. Translate the following sentences into English.
1. Нa экзамене она получила хорошую оценку.
2. Мы будем изучать педагогику все пять лет.
3. У него большой педагогический опыт.
4. Студенты будут проходить педагогическую практику на четвертом курсе.
5. Ученикам первого класса выдали новые учебники.
6. В  начале урока состоится  повторение  изученного материала.
7. Вы должны  выполнить  это  домашнее  задание  к следующему уроку.

8. У нее, несомненно, есть педагогический талант.
9. Учитель поставил оценки за контрольную в школьный журнал.
10. Он не подготовился к уроку, но его вызвали отвечать.
11. В российских школах используется пятибалльная сис​тема оценки.
12. Система образования каждой страны состоит из не​скольких ступеней.
13. Учитель рассказывал  родителям  об успеваемости учеников.

14. Учителям были представлены новые образовательные программы.
24.  Agree or disagree with the following state​ments. Prove your point of view.
1. A good teacher is a strict teacher.
2. Not every person can teach.
3. Every teacher can become a headmaster.
4. One can become a teacher without pedagogical training.
5. All people are teachers to some extent.
25. Pedagogical communication is a system of in​teraction between teacher and students; it in​cludes information exchange, the cognition of a personality and educative influence.
Talk about the different styles of pedagogical communication, (for example: authoritarian and democratic styles).
There are also other styles, such as distance, flirting, friendly styles,  etc.
26.
Imagine you are the headmaster of a school. Advertise your school. Try to make parents and children interested in your school. Follow the plan:
1. The aims of the school.
2. The history of school.
3. The school today:
a) the school building and surroundings;
b) the number of children and teachers in school;
c) the School day;
d) School curriculum, syllabuses;
e) attendance;
f) discipline;
g) lunch time arrangements; 
h)  extra curricular activities; 
i)  parental involvement;
j) security, medical matters, health checks in school; 
k) additional information.

27. Imagine you are the Minister of Education. What new things would you offer to improve the educational system in your country?
28. Translate into Russian.
1 This school offers extra tuition, which also includes dif​ferent fore m languages.

2. Educational standards help to maintain the quality of ed​ucation.
His innovatory approach towards teaching foreign lan​guages is well-known and put into  practice in his native city.
3. This school provides you with extra tuition.
4. Me was ready for the lesson and called upon to answer.
5. The parents are content with his progress at school.
6. She is writing her thesis on the history of education.
7. He passed all his exams and entered the University.
8. The principal raised the problem of attendance and disci​pline.
10. She will study Pedagogy next year and in two years she will start teaching practice.
11. The democratic style of this teacher helps to create a friendly atmosphere in class.
12. Peer pressure in class influences his performance.
13. She memorized all the rules from this Unit.
14. The teacher introduced the new material and gave the class some exercises to consolidate it.   
3.
Text 3. THE ROLE OF THE TEACHER IN TODAY’S LANGUAGE CLASSROOM
Read and translate.
It is evident that the role of the language teacher today is not as simple as it once was. Every day researchers are discovering new factors that may play a part in language learning. Today, knowledge of the linguistic structure of the language is only one of the requirements of a good language teacher. Teachers should also have broad background knowledge of the social environ​ment that influences their students, different pedagogical tech​niques, social and cultural aspects of the language being, taught, and techniques for diagnosing certain psychological characteris​tics of learners. Previously it was believed that the only basic tool a language teacher needed was a sound knowledge of the language. He/she was then briefly trained in the methodology currently in vogue and sent into a classroom. Now we know that linguistics is not the only area in which a language teacher should be trained. The importance of psychology and sociology, as well as more extensive training in pedagogy, is being recognized.

Today's language teacher must manipulate much more infor​mation in several different areas of knowledge. The problem lies not only in the amount of information and application of that knowledge to a practical situation. Now language learning is not simply a matter of acquiring a system of linguistic for​mulas. Language is a form of communication among individu​als in a specific social context. But even more than that, lan​guage is a way of thinking and of processing information. It is a symbol of a culture and a personal identity.

This new, increased responsibility for language learning does not fall entirely on the teacher, however. The student must also assume more responsibility for the learning process. Now, the student is not simply a passive receptacle into which the teach​er pours knowledge. He must participate actively in the learn​ing process. It is the learner who must assimilate the language and allow it to become part of him. Teachers can only facilitate this process.

(From "The role of the teacher in today's language classroom"
by Cheryl L. Champeau de Lopez. Forum.
Volume 27. Number 3. July, 1989)

Useful vocabulary:
evident — очевидный, ясный
to train — обучать, готовить
current — текущий, современный
to be in vogue — быть в моде

to recognize —   признавать
to acquire — приобретать, достигать, овладевать каким-либо навыком.

to process —'обрабатывать entirely — полностью
a receptacle — вместилище,   тот, кто принимает информацию

to pour — лить(ся), вливать(ся) to assimilate — усваивать

to facilitate — облегчать, содействовать, способствовать 
30.
Write the sentences from Text 3 in which the following words and expressions are used:
исследователи; изучение языка; знания; требования; со​циальное окружение; лингвистика; психология; социология; методология; применение знаний; практическая ситуация; ответственность; обработка информации; активно участво​вать в учебном процессе.

31.    Make up your own sentences with the words and phrases from exercise 31.

32. Retell Text 3.

33. Discuss the following questions:
1. The advantages and disadvantages of a teacher's profes​sion.
2. State and private education.
3. The role of Pedagogy in the modern world.
34. Talk about a) the development of Comparative education; b) lesson organization in Russian schools; c) new research in Pedagogy; d) lan​guage teaching: new methods and directions.
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